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Abstract

Speaking is an important skill learned by English student although
English covers four skills namely speaking, listening, speaking and
writing. Speaking is the main bridge for the students to master
English. Unfortunately the fact has shown that the students were quite
difficult to improve their speaking skill because they were accustomed
to use their native language language in their daily life than using
English. The above facts signify that the lecturer should apply the
techniques that can motivate students to speak and engage students in
encouraging activities. One of the techniques that encourage students
to speak is role play. Role play is the choice implemented by the
researcher in improving the speaking skill of the first year students at
ABA Balikpapan since using role play, the students can express their
idea, opinion, and feeling well in their performance without being
worried to make mistake. Based on the result of the study, it can be
concluded that the result of this research was satisfying. This research
claims that it was successful in the effort in improving students’
English speaking skill through Role-Play. Role-Play activity could
increase the students’ motivation in joining the teaching and
learning activity. Their motivation is reflected in their efforts in
preparing the Role-Play.
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Abstrak

Speaking adalah ketrampilan penting yang harus dipelajari oleh
mahasiswa jurusan Bahasa Inggris karena Bahasa Inggris mencakup
empat ketrampilan berbahasa yaitu speaking, listening, reading and
writing. Speaking adalah jembatan utama bagi mahasiswa untuk
menguasai Bahasa Inggris. Sayangnya fakta menunjukan mahasiswa
kesulitan meningkatkan ketrampilan speakingnya karena terbiasa
menggunakan bahasa asli mereka dalam kehidupan sehari-hari.
Fakta diatas membuat dosen berfikir untuk mengaplikasikan teknik
belajar yang mampu memotivasi mahasiswa untuk berbicara dalam
Bahasa Inggris dan menerapkannya dalam role play (bermain peran).


mailto:muhammad_rochman@yahoo.com

Ethical Lingua Vol. 1, No. 2 Agustus 2014

Role play ini dipilih untuk diterapkan pada mahasiswa ABA
Balikpapan di awal tahun karena melalui role play mereka dapat
mengungkapkan gagasan, pendapat, dan merasa nyaman tanpa
merasa takut membuat kesalahan. Berdasarkan penelitian ini, dapat
disimpulkan bahwa hasil penelitian cukup memuaskan. Studi ini dapat
dikatakan berhasil karena meningkatkan ketrampilan berbahasa dan
meningkatkan motivasi mahasiswa dalam mempersiapkan materi
dalam role play mereka.

Kata kunci: penerapan, bermain peran, EFL, ketrampilan berbicara.

Background

In Indonesia, English speaking was a quite difficult skill to master because
English was the second language. Actually, English speaking was the skill which
was good to be learned by people since they were young or kids. However,
teaching speaking in English department in many campuses in Balikpapan seemed
unproductive. Mostly, Indonesian students were unconfident to speak in English.
Many factors cause this. They include untrained lecturer, being lazy, afraid to
make mistake, boring class etc.

Speaking was an important skill learned by English student although
English covers four skills namely speaking, listening, speaking and writing.
Speaking was the main bridge for the students to master English. Speaking has
essential part in English teaching-learning process too. In addition, English-
speaking skill was used in real life. It was because mastery in English
communication was one of the main goals in learning English.

Unfortunately the fact has shown that the students were quite difficult to
improve their speaking skill because they were accustomed to use their native
language language in their daily life than using English. This was the reason why
we can not deny the fact that the students still considered speaking skill as the
most difficult skill to be mastered.

Moreover, the reality shows that the teaching of speaking skill seems to
have been neglected. It was due to the fact that the evaluation of students,
especially the leaving examination, mostly focused on reading comprehension and
was presented in the written form; therefore lecturers usually attempt to
concentrate the teaching on reading skills. This was done to enable students to

pass the examination. The focus given more to reading skills has resulted in the
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fact that the students do not have enough exposure to speak and this finally makes
them unable to express their ideas in English orally.

The result of a preliminary observation in ABA Balikpapan where the
researcher was teaching showed that there were several problems related to
teaching of speaking. First, the students had low motivation and were passive in
the teaching-learning process. It was caused by the students’ perception of English
and the lecturer monotonous teaching style. Second, the students had low
speaking skill. They could not produce a simple description of something. It was
caused by the monotonous activity which did not encourage the students to speak.
Third, the students were lack of confidence to communicate in English. This
happened because the students felt ashamed if they made mistakes while they
were speaking in front of others in a formal class context during the teaching-
learning process.

The above facts signify that the lecturer should apply the techniques that
can motivate students to speak and engage students in encouraging activities. One
of the techniques that encourage students to speak was role play. Role play was
the choice implemented by the researcher in improving the speaking skill of the
first year students at ABA Balikpapan since using role play, the students can
express their idea, opinion, and feeling well in their performance without being
worried to make mistake.

Based on the importance of speaking, the strength of role play technique,
the researchers’ experience, and positive findings of the previous research, the
researcher will focus on the implementation of role play to improve the EFL
speaking skill of the Second Semester students of ABA Balikpapan.

Concepts and Method

The design employed in this study was classroom action research. The
action research implements the cyclical process proposed by Kemmis and
McTaggart (1988), consists of four steps, namely planning, implementing,

observing, and reflecting. See Figure 1.
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Preliminary study
Observing the teaching and learning of
speaking at the second grade students
of ABA Balikpapan

!

Analysis and finding
Analysis : Analyzing the result of observation
Finding : (1) They had low motivation and were passive in the teaching-
learning process,(2) they had low speaking skill,(3) they were
lack of confidence to communicate in English

v

Planning
Preparing the strategy, the lesson plan,
the criteria of success, the materials
and media, and research instrument

v

Implementing
Carrying out the teaching
and learning process
based on the lesson plan

v

Observing
) l¢——| Observing the
Reflecting implementation of the
Analyzing the teaching of speaking
collected of data. through role play using
Determining drama scenario as
whether the action instruments of the study
successful or not
Succeed |« Fail
v !
Conclusion and Revising the plan and
Report continuing on the next cycle

Figure 1 Diagram of the Classroom Action Research Procedure
(adapted from Kemmis and Mc Taggart, 1988). See references.

This research study was conducted at ABA Balikpapan. There was one
class for second semester. The reason of choosing this campus as setting was that
the researcher was one of the English lecturers there.

The subject of the study was the second semester and as the campus
located on Jl.Soekarno Hatta, Straat I, Kelurahan Gunung Samarinda,
Balikpapan. The researcher chose second semester and speaking as research
subject; because English Speaking was taught in the second semester, and based

on the result of the preliminary study, and questionnaire, this class had problems
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in learning speaking that must be solved. Dealing with this problem, the
researcher would like to implement role play in drama scenario as technique to
teach speaking.

On the preliminary study, as usual the researcher taught the students, and
brought them into their usual activity for about five minutes to warm up, such as
small game. Then they were drilled using substitution, transformation, and
functional-situational drills. However, the result was not satisfactory.

After identifying and analyzing those problems, the researcher chose the
problem to be solved, that was the speaking skill. The reason of choosing this
problem was the lowest score of speaking, the low motivation, and uninteresting
classroom atmosphere and monotonous technique.

To overcome this problem, the researcher formulated the problem and
arranges a plan which makes the class conducive and lives during the teaching and
learning process and improves the students’ speaking skill. Planning was the
important thing to do before conducting the research. Based on the finding of
preliminary study, the researcher and the collaborator made a plan. And the
activities were as follows: (1) Preparing the strategy, (2) Designing lesson plan,
(3) Preparing criteria of success, and (4) Designing research instrument.

For the teaching and learning activities, the researcher implemented role
play in three meetings. And the last was assessment, in this session the researcher
uses two kinds of assessments in evaluating the result of the implementation of
role play, namely on-going and product assessment.

The on-going assessment was used to know the students’ behavior during
the process. Here the researcher used observation checklist and field note.
Meanwhile product assessment the researcher assesses the students’ speaking skill
by using analytical scoring rubric proposed by O’Malley and Pierce (1999) as
illustrated in Tablel. To decide whether the cycle was successful, and whether
the researcher needed another cycle or not, the researcher set up the criteria of
success which was used as standard of measuring whether or not the students was
considered to improve their speaking skill through role play .

To meet the aspect related to the objective, the researcher set up two

criteria of success. The first, the students’ speaking score increased at least the
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same or more than the minimum passing standard of the second semester of ABA
Balikpapan, that was 65, and it was analyzed based on the scores of the tape-
scripts. The tape-scripts were scored by adapting the scale of oral testing criteria
proposed by O’Malley and Pierce (1999) as illustrated in Table 1.

The second was the students were highly motivated towards the
implementation of role play in the teaching of speaking. It could be indicated by
the students were involved in the entire teaching and learning process, for
example they could enjoy applying role play, the students were enthusiastic in
speaking during the practicing of role play . The data was gained from observation
checklist, field note, and questionnaire analysis which were presented in
percentage and through their self-assessment sheet in terms of listening to others
talking, writing what others said, asking others for information, giving
information, giving opinions, asking for and giving clarification, asking in English
to the teacher (lecturer), and performing oral report (O'Malley and Pierce, 1999).
If the students had positive response of 70 % or over, meant the second criterion
was achieved.

Table 1. Analytical Scoring Rubric for Speaking

Language Excellent Very good Good Fair Poor
element (grade: 5) (grade: 4) (grade: 3) (grade: 2) (grade: 1)
observed and
assesed
Fluency Hesitates or Hesitationis  Hesitatesalot  Shows a lot
pauses at a shown in that message of
few placesin  almost every is not very hesitations
hesitation or a few sentence. clear. A lot of  that speech
sentences but  Ends repetition of is not clear.
fluency isnot  sentence sentences.
seriously half-way and
affected. then repeats
it.
Grammatical A few One or two Almost every A lot of
accuracy grammatical ~ major errors  sentence grammatical
errors. which affect  contains errors are
Meaning is the meaning. grammatical made that
not affected. error. meaning of
messages is
not clear.
Pronunciation One or two A few words  One or two Most of the
words are are words which words are
incorrectly incorrectly are mis- incorrectly
pronounced pronounced  pronounced pronounced
but meaning  but meaning  cause meaning
is not is not to be affected.
affected. affected.
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Vocabula-ry Uses Uses varied Uses Uses limited Uses
extensive vocabulary. adequate vocabulary. functional
vocabulary. vocabulary; vocabulary.

some word
usage

irregularities
Adapted from O’Malley and Pierce (1999), see references

The researcher took the role as practitioner who taught speaking subject,
and was helped by a collaborator who observed the practitioner and the
effectiveness of role play. The following were the steps of implementation of role
play technique:

Pre activity, the researcher introduces the strategy, telling the objective of
the study, then showing the video related to the topic. After that He does brain
storming by asking the students some questions relate to the topic. Then he tells
the students what they have to do. Whilst activity, the researcher asked students to
make group about ten, the lecturer distributed the card contain the scenario or
situation of role play, the students were asked to read it, and ask the question if
they do not understand. The lecturer then explains how to make dialog or
conversation related to the scenario. After the students understand, he distributes
the model of dialog related to the scenario, and asks each group to make
conversation then practiced on their own sit; however they were not allowed to
memorize the dialogue. Finally the students practice the dialog in front of the
class. And the other groups pay attention to their friends’ performance. Post
activity, the researcher gives feedback on the role play’s mistakes and
mispronunciation, and correcting them. Then he asks what the students’ problem
during the activities and overcome it. The researcher as lecturer observes the
implementation of role play. The observation was done to gain or record data
about aspects or events which was occurring during the implementation of the
strategy. Meanwhile the collaborator observes the researcher’s activities and the
student’s attitudes during the implementation of role play, by using observation
checklist and field notes.

The instruments that were used in conducting research were observation
checklist, field notes, and questionnaire.

1. Observation checklist
2. Field note
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3. Questionnaire

If one of the criteria of success was not achieved, the researcher and the
collaborator analyzes which part of the strategy that causes unsuccessful, the
result of error analysis used as consideration of revising, and improving the plan
to conduct the next cycle. In addition, if all the criteria of success were fulfilled,

means the strategy has worked well. Then the action was stopped.

Findings

Based on the researcher’s observation, the fact shows that the
students’ English speaking skill of the Second Semester students of ABA
Balikpapan class in the second semester was not satisfying. They felt shy to
express their own oral English competence. They seemed to be in doubt and
nervous to express their own oral English. They seldom used English in their daily
communication either inside or moreover outside the class and they had no
bravery to express their own English competence.

The students’ problems stated above were caused by some factors. One of
them derives from the lecturer. In this case the lecturer has a very important role
to support the students’ English speaking skill. In general, the English lecturer
doesn’t give the proportional time in teaching English speaking skill
compared with the other skill such as reading and writing. It might be caused by
the allocation time and subject schedule at ABA Balikpapan. The formal test on
final test often conducted the test of speaking by using written test format. Hence,
the English lecturers tend to ignore the teaching of speaking skill since most of
them assume the test of speaking by using written test format. There was an
assumption that the successful students can be seen from the result of the
Final test. If the students’ scores were good, it will be regarded that they were
successful, on the other hand if not, it will be regarded that they fail. The above
reason causes the English lecturers tend to drill their students with some written
exercises continually rather than practice their spoken English. Consequently,
most of students tend to be what the researcher has stated before i.e. passive,

doubt, shy, nervous, afraid, and not brave in expressing their English competence.
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Actually the English lecturer should teach four language skills: listening,
speaking, reading, and writing proportionally.

Before implementing the action, the researcher gave the students
questionnaire and pre-test dealing with the problem of their English speaking
skill. The questionnaire was about the reasons of their reluctance in using
English orally. From the result of the questionnaire, the main points which caused
the students’ reluctance in their using English orally were that they feel
afraid, nervous, shy, and unconfident because they do not have good
competence in vocabulary, grammar, pronunciation, fluency, comprehension,
etc. Besides, they were afraid to be considered as pompous students. Meanwhile,
the result of the pre- test conducted by the researcher and the collaborator
indicated that the students who got score of English speaking skill more than
or the same as 70, as the minimum required score determined by the English
Department, were only 4 students (13.3%), while those who got less than 70 were
26 students (86.7%) from 30 students in that class.

Realizing that most students at ABA Balikpapan in the second semester
faced the problem in their English speaking competence, the researcher was eager
to hold the research in order to solve the problem. He determined to use Role-Play
technique to overcome the problem dealing with the students’ English speaking
competence. His choosing of the use of Role-Play technique was based on his
belief that (1) role play which was based on everyday situation was able to
motivate the students because they immediately feel the benefit of the exercises;
(2) in role-play, the students have freedom to use what they have learned; (3) role-
play can help to bring the language to life and to give the learners some
experience of its use as a means of communication; (4) in role-play, the students
have freedom to produce their own language which they feel appropriate to the
context; (5) in role-play, the students can actively apply knowledge, skills,
understanding to successfully speak and act from a different and assigned
perspective; (6) role-play was able to engage students in a creative and
participatory activity that requires them to apply course concept as they

assume fictional identities or envision themselves in unfamiliar situation; and (7)
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role-play was one of the communicative techniques which develops fluency,
promotes interaction, and increases motivation in the classroom.

The researcher hopes that by applying Role-Play Technique, the Second
Semester students of students of ABA Balikpapan class in the second semester
were able to improve their English speaking skill and achieve the score of their
English speaking skill at least 70 as the minimum required score or ‘B’ score.
Findings from Cycle 1

Based on the observation done, the researcher got some important
results dealing with the implementation of Role-play activities in cycle 1. There
was an improvement on the students’ English speaking skill in general,
compared with the data obtained from the pre-test score. All five components of
speaking skill: pronunciation, grammar, vocabulary, fluency, and comprehension
improve. The summary of the result of the improvement can be seen in the
following table.

Table 2. The Result of Statistical Accounts in Cycle 1

Point Pre-Test Result Post-Test Result
Lowest 52 64

Highest 84 88

Average 63.67 74.20

The data show that there was an improvement in the average score
of the post-test in cycle 1. The average score of pre-test was 63.67, and the
average score of post-test in cycle 1 was 74.20. It means that there were 10.53
improvements of the average score. However, the researcher found that the score
of their pronunciation and grammar did not improve significantly. It could be
caused by the researcher himself. During preparing the role play activity, he did
not ask the students about the pronunciation of certain words which were
considered difficult. He should also do something to solve the students’
problem in grammar. In this case, he needed to ask the students dealing with
grammar, then, discuss it with the class. By doing so, the students would have
better pronunciation and grammar, and it could make them to be more confident.

In joining the role play activity, most students showed their interest and

enthusiasm. However, it does not mean that the researcher did not care a few
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students who had less interest and enthusiasm. He would try to approach and
motivate them kindly and patiently.

Based on the above findings, it can be concluded that the researcher
needed to revise the plan and applied it in the next cycle.

Revision of the Strategy Implemented in Cycle 1

Based on the result of implementation of the action in cycle 1, the
researcher made some revisions on the procedure of Role-Play implementation. In
this cycle, both the researcher and the collaborator were directly involved in
guiding the students during the activity. It was intended to minimize the students’
problems in pronunciation and grammar. In addition, the researcher drilled the
students the pronunciation of certain words and discussed certain grammars which
were considered to be used in applying the role play. The researcher prepared the
topic for every type of role play, the task, and designing the lesson plan.

In this cycle the researcher used three types of role play activities namely:
Improvising Dialogues, Interviews Based on a Text, and Free Role-Play. In line
with the problems found in cycle 1, the implementation of cycle 2 was revised
based on the reflection of cycle 1. In cycle 2, the role of lecturer as facilitator was
more strengthened. Both the researcher and collaborator were directly involved in
guiding the students during the teaching and learning activity.

To minimize the problems, especially on pronunciation and grammar, the
lecturer drilled the students according to their problems on certain words
pronunciation and discussed the needed grammar in applying the role play.
Besides, the researcher didn’t forget to approach and give motivation to the
students who had less interest and enthusiasm.

Findings from Cycle 2

Based on the data obtained, the researcher got some results dealing with
the implementation of role play activities applied in cycle 2. There was an
improvement on the students’ English speaking skill compared with the
data obtained in the pre-test score and the post-test score in cycle 1. If the
improvement of pronunciation and grammar in cycle 1 was not significant, it did
not happen anymore in cycle 2. In this cycle, all five components of speaking

skill: pronunciation, grammar, vocabulary, fluency, and comprehension improve
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evenly. The summary of the result of the improvement can be seen in the
following table.
Table 3. The Result of Statistical Accounts in Cycle 2

Point Pre-Test Result Post-Test Result
Lowest 52 76

Highest 84 90

Average 63.67 78.34

The data show that the average score in cycle 2 was satisfying. As it can
be proved that the average score of the pre-test was 63.67 and the average score of
the post-test in cycle 2 was 78.34. It can also be seen that the minimum score
gained by the student was 76. It means that the minimum score gained by the
student was not less than the Minimum Required Score (ABA Balikpapan -
English Department) which has been determined by the English Department i.e.
70.

They were not afraid anymore to make mistakes because if they did
so, their friends would correct them when they were still preparing the role play.
Such condition was able to create stress-free atmosphere since the students felt
safer in using their English. When they were still preparing and trying out the role
play, they could correct each other if they made mistakes in pronunciation and
grammar.

They could help each other in developing and applying new vocabularies.
They could also help each other in developing their comprehension, since if
the certain student could not comprehend what his/her friends meant, he/she
could ask them freely. Since the students often practice their speaking in such
activity, gradually they could speak English more fluently. This situation was very
beneficial to improve their pronunciation, grammar, vocabulary, fluency, and
comprehension.

Finally, it can be concluded that the implementation of Role-Play activity
in cycle 2 brought the success. There was an increase in the number of students
who were actively involved in the speaking activity. There was an increase in the
average score of speaking skill, and the students got high motivation in

their English learning activity. Thus, the action in cycle 2 could be terminated.

12
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Discussion

Considering the result in the two cycles, the researcher discusses
some points related to the implementation of Role-Play technique in teaching
speaking intended to improve the students’ English speaking skill. In this case,
the researcher found the strengths as follows.

Role-Play technique was able to create a good, interesting, and challenging
class atmosphere. Such atmosphere was very beneficial for students to have more
initiative to express their ideas using English orally. This statement was supported
by Klippel (1994) that the conducive atmosphere of the class plays an important
role in speaking class. By using Role-Play technique, the students were facing the
interesting and natural situations in which they were able to interact with
their friends without too much inhibition and anxiety. It was also proved by
the questionnaire given to the students after the implementation of the Role-
Play technique. According to the result of the questionnaire gained by the
researcher, all students felt happy and interested in joining the Role-Play
activities. Besides, they said that Role-Play activities were challenging and
effective in improving their English speaking skill.

Role-Play technique was very suitable for the learners in general,
moreover for the children since usually they were motivated to learn by acting the
characters of a story or the role of what was taken from the ‘real life’, such as a
doctor, a shop assistant, a policeman, etc. The role which was usually created
based on everyday situations was able to motivate the students since they
immediately feel the benefit of the exercises. Role-Play technique can be adapted
to any levels of proficiencies and any levels of ages, as long as it was adjusted
based on the difficulty of the role given and types of the role play.

Role-Play activities provide ample opportunities to practice the students’
English in more natural and interactive situations. Since the students have more
opportunities in practicing their English, they will be able to improve the
components of speaking such as pronunciation, grammar, vocabulary,
fluency, and comprehension. Besides the strengths, however, the researcher also
found the weakness during the applying of Role-Play technique. They can be
shown in the following description.

13
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Role-Play technique can become uninteresting if the topic was not suitable
with the students’ interest. That was why the lecturer must be capable in choosing
the topic which was considered suitable with the students’ interest. It can be stated
that teaching speaking using Role-Play technique really gives a high contribution
in improving the students’ English speaking skill. The strengths have much better
effect compared with the weakness.

Conclusion

Role-Play activity could increase the students’ motivation in joining the
teaching and learning activity. Their motivation was reflected in their efforts in
preparing the Role-Play. For instances they asked their friends and also the
lecturer about the vocabulary, grammar, pronunciation, and others. They felt that
they needed more time than that provided in the class session. The other evidence
of the improvement of the students’ motivation could be seen from their interest,
enthusiasm, and activism in joining the activity. In detail it can be seen in the
observation form for students.

The students’ problem in their English speaking skill could be successfully
solved through Role-Play activity. In general, this can be seen from the
comparison between the average score of the pre-test and that of the post-tests.
Recommendations

Realizing that Role-Play technique was very beneficial in improving
students’ motivation and English speaking skill, some suggestions were proposed
for English lecturers, students, and other researchers. In carrying out the teaching
learning process, in this case teaching speaking, the lecturer should determine the
technique which was able to make students practice their speaking in meaningful
context. There were various techniques which were able to make the students
express their English orally in meaningful context. One of them was Role-Play
technique. Before implementing Role-Play technique, the lecturer should select
the appropriate topic to be given to the students by considering the level of
students’ proficiency as well as the language functions that have been mastered by
the students. During the implementation of Role-Play technique, the lecturer

should be directly and actively involved in helping students to solve their
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problems. Besides, the lecturer should be patient since usually the class becomes
little bit noisy.

Many students were passive and reluctant to speak English. They feel shy
and nervous to express their own competence when they were supposed to speak
English. They seldom use English in their daily communication either inside or
outside the class. One of the reasons was they were afraid to make mistakes and
their friends laugh at them. To solve this problem, the students can train
themselves by using Role-Play. It can be said that the applying of Role-Play
technique was successful and satisfying. For other researchers who were
interested in conducting a similar study, it was suggested to use the finding of the
research as a starting point. However, it must be developed and adjusted with the

other condition that might be different.

References

Bernhardt, E. B. (Ed.) 1992. Life in language immersion classrooms. Bristol, PA:
Multilingual Matters.

Campbell, R. N. 1984. The immersion approach to foreign language teaching. In
Studies on immersion education: A collection for United States Educators,
114-143. Sacramento CA: California State Department of Education.

Ivone, F.M. 2005. Teaching English as a Foreign Language in Indonesia: The
Urge to Improve Classroom Vocabulary Instruction. TEFLIN Journal,
Volume 16, Number 2.

Kemmis, S. & R. McTaggart. 1988. The Action Research Planner, 3rd ed,
Geelong: Deakin University.

Klippel, F. 1994. Keep Talking. USA: Cambridge University Press.

Met, M. & Galloway, V. 1992. Research in foreign language curriculum. In
Philip Jackson, (ed.), Handbook of research on curriculum. New York:
Macmillan.

Richard, K. 2000. Literacy and Language Teaching. Oxford: Oxford Univ. Press.

Rubin, J., Quinn, J., & Enos, J. 1988. Improving foreign language listening

comprehension. Report to U.S. Department of Education, International
Research and Studies Program.

15



Ethical Lingua Vol. 1, No. 2 Agustus 2014

A STUDY ON ENGLISH TERMS USED BY THE STAFF OF FRONT
OFFICE DEPARTMENT AT THE GRAND CLARION HOTEL
MAKASSAR

Arny Irhani Asmin
Cokroaminoto Palopo University

arny irhani@ymail.com

Abstract

Register in Sociolinguistics is a form of language used for a special
situation in a particular social setting, it also known as variety of
language. In hotel industry, there are many kinds of English terms
used by the staff both written and spoken. This study was designed to
find out the English terms, the lexical meaning and the contextual
meaning of the English special terms used by the staff of Front Office
department in the Grand Clarion Hotel Makassar. This study
employed a descriptive qualitative method. The subject of this study is
the staff of Front Office department. The data were obtained through
participant observation, semi-structured interview and review of the
documents. The result of the study showed that the majority of terms
used in Front Office department were in English. The researcher
found that there were many kinds of the English terms used by the
Front Office department in the Grand Clarion Hotel Makassar. In
Front Office department, 85 (eighty five) English terms were found
and 36 (thirty six) of them classified as the English special terms.
English special terms have different meanings both lexical and
contextual. These English terms in English for Specific Purposes
(ESP) is called register.

Key words: english terms, lexical meaning, contextual meaning,
register

Abstrak

Register dalam Sosiolinguistik adalah merupakan bentuk bahasa
yang digunakan untuk situasi khusus dalam lingkungan sosial
tertentu,istilah itu juga dikenal sebagai variasi bahasa. Dalam
industri perhotelan, ada banyak jenis istilah bahasa Inggris yang
digunakan oleh staf baik lisan maupun tulisan. Penelitian ini
dirancang untuk mengetahui istilah-istilah bahasa Inggris, makna
leksikal dan makna kontekstual dari istilah khusus bahasa Inggris
yang digunakan oleh staf Front Office departemen di Grand Clarion
Hotel Makassar. Penelitian ini menggunakan metode deskriptif
kualitatif. Subjek penelitian ini adalah para staf di departemen Front

16


mailto:arny_irhani@ymail.com

Ethical Lingua Vol. 1, No. 2 Agustus 2014

Office. Data diperoleh melalui observasi partisipan, wawancara
semi-terstruktur dan dokumen. Hasil penelitian menunjukkan bahwa
sebagian besar istilah yang digunakan di departemen Front Office
adalah dalam bahasa Inggris. Peneliti menemukan bahwa ada
banyak jenis istilah bahasa Inggris yang digunakan oleh departemen
Front Office di Grand Clarion Hotel Makassar. Di departemen Front
Office, 85 (delapan puluh lima) istilah bahasa Inggris ditemukan dan
36 (tiga puluh enam) diantaranya diklasifikasikan sebagai istilah
khusus dalam bahasa Inggris. Istilah khusus ini memiliki arti yang
berbeda secara leksikal dan kontekstual. Istilah-istilah khusus bahasa
Inggris ini kemudian dalam English for Spesific Purposes (ESP)
disebut register.

Kata kunci: istilah khusus bahasa Inggris, makna leksikal, makna
kontekstual, register

Introduction

The use of language between one speaker with other speakers varies. The
difference is motivated by the situations and the role of speaker as a member of
communities, namely in terms of place of birth, residence, education, social
groups, work environment and others. Speakers use language appropriate to his
needs. For example, the language of hospitality will vary with the medical
language. The differences in the use of language can create particularities or
special terms on language.

Therefore, the function of English as a common language played a
significant role in the hotel business, especially English for Specific Purposes
(ESP). The officers of the hotel needed to prepare for English skill usage during
working. In the hotel, English language commonly used as a second language not
only to communicate with the foreign guests but it is also used in hotel brochures,
room names, hotel facilities and other services. In the hotel business, English is
used as the lingua Franca and it is the most commonly used languages in the hotel
industry worldwide (Blue & Harun, 2003:77).

Vlack (2006:2) stated that different groups are going to use obviously
different vocabulary items, but are also going to need to use formulaic expressions
as well as maybe even different structural uses of language. The differences in the
use of language can create particularities or special terms on language, in other

word, people create a special term in a specific situation depends on the residence,
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education, social groups, work environment and others. For example, the language
of hospitality will vary with the medical language.

This study discussed the specificity of the language used in hospitality. As
we currently know, the number of hotel chains in Makassar was increasing
significantly. The Tribun Timur newspaper reported that there were twenty six
new hotels opened in Makassar during 2012, and there are thirty one hotels in
2013. The International Hotel Association’s report on the challenges facing hotels
recommends that employers in the industry ensure adequate training at all levels
including improving language tuition Cooper, Fletcher, Gilbert & Wanhill in
Hobson (1998:9). The main concern in the hospitality industry is the quality and
availability of staff who can speak English well. This problem can be directly
linked to hospitality education institutes and universities involved.

In the hotel business, English is used as the lingua Franca and it is the
most commonly used languages in the hotel industry worldwide (Blue & Harun,
2003:77). Therefore, it is important to do field research related to particular
English language in hotel industry, the findings could be used as a guideline or
reference, information and material for ESP practitioners, curriculum designer and
especially for those who are interested in English for hotel staff and for those who
will be or are currently having a career in the hotel industry.

Register in ESP

The register has a different meaning to different people and different field
of study use different perception. The concept of register comes under the larger
concept of language variation in applied linguistics. According to some applied
linguists there are two main types of variation in language, i.e. variation based on
the user of language and variation based on the use of language (Gregory 1967).
According to Hudson (1980:48), the term registeris widely used in
sociolinguistics to refer to “varieties are according to use’. The term register was

first used by the linguist Thomas Bertram Reid in 1956 and brought into general

currency in the 1960s by a group of linguists who wanted to distinguish between
variations in language according to the user (defined by variables such as social
background, geography, sex and age) and variations according to use, in the sense

that each speaker has a range of varieties and choices between them at different
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times (Halliday in Hudson, 1980 ). The focus is on the way language was used in
particular situations, such as the language of a biology research lab, of a news
report, or of the bedroom.

Language varies according to the situation in which it is used and these
varieties of language can be referred to as registers. If we examine a text we can
make guesses about the situation; on the other hand, if we are in a particular
situation we make certain linguistic choices based on that situation. In other
words, the language we use needs to be appropriate to the situation in which we
use it.

Language could be a powerful interface, uniting a group of social
communities and could develop the language itself. The use of language between
one speaker with other speakers varies. The difference is motivated by the
situations and the role of speaker as a member of communities, namely in terms of
place of birth, residence, education, social groups, work environment and others.
Speakers use language appropriate to his needs. For example, the language of
hospitality will vary with the medical language. Thus, the differences in the use of
language that creates a quirk or special terms on language.

Moreover, the differences between general and particular language could
be seen by the meanings. Every word in English has lexical meanings, but not
contextual meanings, the word or phrase that has a contextual meaning then called
special language or particular language. The list of particular words then called
register in ESP.

In line with the above explanation, the basic idea behind register analysis
is that in different situations people will shift into different registers. In the 1960s
researchers began to become more interested in social aspects of language and
what they found was that a single individual in the course of a day would change
the way they spoke many, many different times. Ellis & Johnson in Vlack
(2006:2) said that “register analysis is research of such changes”.

Register analysis is a necessary first step in an analysis of the linguistic
needs of students in ESP Courses. Register analysis can guide teachers in the

selection and preparation of materials that should by their content validity
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motivate students to learn. Register analysis thus helps ensure appropriateness of
content.

Register analysis is not a new idea the idea of actually teaching different
registers for. Johnson & Ellis in Vlack (2006:2) describe one of the main goals in
developing a particular curriculum in ESP, that is by teaching students in the lines
they will actually need (a particular register) in a specific situation or group in
which they might need to work or function.

The development of related books in a particular situation, such as a
training book for hotel staff, computer engineers and even academics are closely
related to the basic idea of a register. In ESP practitioner needs to get a fairly good
idea of how the register which they will be trying to teach is actually composed
(Vlack, 2006).

Register analysis has benefited greatly from new developments in
linguistics. Compared to analyses in the past which were based on a limited
amount of spoken and/or written data, we can now analyze millions of words from

any register to determine the characteristic linguistic and discourse features.

English for Hotel

Communication skill in English language is important in the hotel
industry. The language of this industry is quite clearly English in an international
context, but it is also the language of meeting needs, of providing high levels of
service, of understanding people, of delighting people, of solving problems. In the
hotel, English language commonly used as a second language not only to
communicate with the foreign guests but it is also used in hotel brochures, room
names, hotel facilities and other services. “In the hotel business, English is
used as the lingua Franca and is the most commonly used languages in the
hotel industry worldwide” (Blue and Harun, 2003:77).

English for Hotel is designed for students who plan to take a course in the
area of hotel industry entirely or partly in English. The principal aim of English
for Hotel is to teach students to cope with input texts, i.e., Listening and reading,
in the discipline. The syllabus focuses on key vocabulary for the discipline and on

words and phrases commonly used in academic and technical English. It covers
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key facts and concepts of the discipline, thereby giving students a flying start for
when they meet the same points again in their faculty work. Grammar will be
important, but, as with most ESP (English for Specific Purposes), grammar should
be treated as the slave not the master. Based on the researcher experience in the
hotel industry, all stages in the hotel are usually integrated with a certain public
understanding of the language used. For example, arrival is associated with
greetings and departure with farewells. Between these two stages, there might be
light-humorous exchanges or serious conversation, covering a whole range of
communicative activities.

Language at the hotel is often formal and polite; this is known as
‘Hospitality Language’. The hospitality here refers to the cluster of activities
oriented towards satisfying guests. ‘Hospitality language’ refers to all linguistic
expressions which relate to and represent hospitality concerns” (Blue & Harun,
2003:74). In addition, they said that “hospitality language covers at least four
discernible stages: arrival, familiarization, engagement and departure”. The
hospitality industry is the relationship between guest and host, or the act or
practice of being hospitable. Even though in Indonesia there is a tendency to use
the Bahasa Indonesia when communicating with those from the same linguistic
background, English is still regarded as important in multi-ethnic contexts such as
hotels.

English for hotel industry can be viewed as an area of English for
Occupational Purposes (EOP) there is a substantial overlap with General Purpose
English (GPE). In the hotel industry, verbal and non-verbal messages are
conveyed and exchanged and both staff and guest conform to certain predictable
behavior when addressing each other. For hoteliers, eye contact in communication
means being attentive and thus caring for the customers. It also indicates
politeness. According to Blue & Harun (2003:87), there are a wide variety of
terms dealing with hospitality in most cultures; the hospitality register for the
English language is quite extensive. Due to the rapid growth of tourism and the
hotel industry, it is important to consider o ering relevant courses to students, for
two reasons. Firstly, there is a need to equip those seeking entry into the service

industry, particularly those who will be operating through a foreign language, as
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employees are required to have a good command of this language. Secondly, it is
arguable that everybody ought to know hospitality language because at some stage
in our life, we may all have to be a host or a guest in a variety of cross-cultural
situations (Blue & Harun, 2003:87).

Findings and Discussion

Front Office is an office usually situated in the lobby of the hotel, whose
primary function is to control the sale of guest rooms, maintain guest accounts,
render bills, receive payments as well as providing information to other
departments within the hotel. The following data obtained through observation,
interview and review of documents from the several sections that exist in the
Front Office (FO) department such as Reservation, Receptionist, Concierge (Bell
Boy/Girl), Guest Relation Officer (GRO) and Telephone operators.

All staff in Front Office (FO) department used Bahasa Indonesia in daily
communication both to co-workers and local guests. However, in FO department
the ability of the staff in speaking English much better, especially for them who in
charge as front liners such as receptionist, Guest Relation Officer, Operators and
the Supervisor. Moreover, most of the terms used in the Front Office department
were similar or interconnected with the terms used in the Housekeeping
department because both departments were strongly associated with each other as
the room division.

The researcher found that the majority of the staff in the Front Office
department used English terms to mention the name of the services and rooms.
From observation, interview and review the documents, the researcher found 85
(eighty five) varieties of English terms used by the staff of the Front Office
department included the general and special terms.

There were several of English special terms found when the researcher
observing the activities of the staff in the Front Office department. First, the
researcher observed the Guest Service Agent (GSA) or receptionists. Here, some
English special terms were found such as check in, check out, concierge, single
room, double bed, walk in guest, guest in house, skipper, double occupancy,

double locked, morning call, long stay etc.
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The researcher heard the Operator staff mentioned the term morning call
after receiving a guest call from the room. Based on the information from the
Operator staff who said that the guest asked to be woken up at 5 am and the term
used for this service called the morning call, the staff also explained that the term
morning call in several hotels called wake up call.

The following extract got from the conversation transcript in observation
shows the contextual situation and contextual meaning of the terms bell boy and
concierge which used by the staff of the Front Office department.

Extract 6 (Front Office-recording 4)

This conversation occurred in the Front Office counter between Receptionist (R)

and Guest (G).

16. R :lbu, kamarnya di lantai sembilan, kamar 981/sembilan delapan satu/
ya Ibu. Ini key cardnya /ki kad/, kunci kamarnya lIbu.
Transl: ‘Ma’am, your room is in the ninth floor, room number 981.
This is your key card’.

17. Bell boy /belboi/ kami akan mengantar Ibu ke kamar. Mohon ditunggu
Transl: ‘Our bell boy will show you the room’

18. G  :lya...makasih
Transl: “Yes, thank you’

19. Say, telpon dulu concierge /konsierj/minta satu orang kesini. (Talking
to another receptionist)

Transl: ‘Say, could you please call the concierge, please ask one of
them to escort the guest’.

In the extract (6) above, after the check-in process, the receptionist asked
her co-worker to call concierge, in line 17 she said ‘Bell boy kami akan engantar
Ibu ke kamar. Mohon ditunggu’ and then in line 18 she said ‘Say, telpon dulu
concierge minta satu orang kesini’. In this case the receptionist implied one of the
duties of the concierge. The extract (6) also shows the contextual situation of
concierge in the hotel. There were two kinds of English terms mentioned in the
extract (6) namely concierge and bellboy. Concierge was a word in which derived
from France language. The lexical meaning of these terms in the Concise Oxford

English Dictionary as follows:
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Concierge : a hotel employee who assists guests by booking tour,
making theatre and restaurant reservation.

Bellboy . aporter in a hotel or club.

Whereas, the contextual meaning of concierge was a section in the Front
Office consisted of bellboy/maid or doorman/girl which in charge of delivering
the guests' luggage to the room and also providing information for the hotel
guests.

Another English term obtained through observation and interview in the
Front Office department was guest in house. This term also found in the
Housekeeping and F&B department. The Lexical meaning of guest in house

discovered from the Concise Oxford English Dictionary as follows:

Guest . aperson staying in a hotel or boarding house.
In . inside (a room)
House . a building for human habitation.

In the interview with the staff the researcher found the contextual meaning
of this term, as follows:
‘Guest in house yaitu staff atau orang hotel sendiri yang menginap dan
kamarnya tidak di charge. (Guest in house is the hotel staff who stayed in
the rooms without payment or free....)’.
(Source: FO-reservation staff)
Corresponding to the interview result above, the contextual meaning of
guest in house was “a hotel staff that stayed in the rooms without payment or
free”. The staffs who stay as the guest in house usually were the hotel Manager
which on duty or sometimes the owner of the hotel. The following observation
transcript shows the contextual situation of guest in house in the hotel.
Extract 7 (Housekeeping-recording 5)
This conversation occurred in Pantry 9 among Room Attendant (R), Mini Bar
attendant (MB) dan Room Supervisor (SPV).
1.  MB :Ki..(nama) kamar 1017/sepuluh tujuh belas/ sama 1020 /sepuluh dua
puluh/ siapa tamunya...ONL/o en el/ ki kah?
Transl: ‘Ki..(name) room 1017 and 1020 who are the guests...is it
ONL?
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5.  SPV :Beeuh..1017 tidak ONL /o en el/ itu...guest in house/ges in haus/
Chef /syef/ di dalam.
Transl: “Well...1017 is not ONL room...that room is guest in house
room...the Chef is occupying that room’

8.  SPV :1020 /sepuluh dua puluh/ MOD/em o de/ sebentar malam itu...belum
na tempati memang.
Transl: '/Room 1020 is MOD’s room for tonight but he has not
occupying his room yet’.

In the extract (7) the Supervisor in line 5 said ‘Beeuh...1017 tidak ONL
itu...guest in house...Chef didalam’. Here, it can be seen the contextual situation
of the term guest in house which refer to the status of the guest who occupying the
room. The supervisor said that the room status was not ONL (Occupied No
Luggage) but guest in house room because the Chef is occupying the room. Chef
is the head of F&B department and the hotel staffs who stay as the guest in house
usually the manager or department head that was on duty, this was in line with
what the supervisor said in line 8 ‘1020 MOD sebentar malam itu...belum na
tempati memang’, here the MOD was the abbreviation of Manager on Duty or in
other word MOD was the staff of the hotel.

Other terms used in the Front Office department was walking guest and
Guest Relation Officer. The Lexical meaning of walking guest based on the
Concise Oxford English Dictionary as follows:

Walk (ing) : move at a regular pace by fitting and setting down each

foot in turn.

Guest . aperson staying in a hotel or boarding house.

The contextual meaning of walking guest based on the answered of the
informant in interview session above was the guest who checks-in without an
advance reservation. This term also used by the staff of Food & Beverage
department to describe the outside guests who come to eat at the restaurant or
Cafe. Walking guest was the guests who are not registered in the expected arrival
form of the reservation staff. The following transcript shows the contextual

situation of walking guest in a hotel.
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Extract 8 (Housekeeping-recording 9)
This conversation occurred via HT (Handy Talkie) between Receptionist (R) and
Housekeeping staff (HK).
5. R  :Resky (nama)...ada tamu mau showing room / ‘sowing rum/
Transl:* Resky (name)... there is a guest would showing room’
6. HK :Floor/flor/ berapa?
Transl: ‘In what floor?’
7. R :Lima.. 522 /lima dua-dua/ dan 533 /lima tiga-tiga/ dia mau lihat
Deluxe /de 'laks/ sama Honeymoon / ‘hani mun/
Transl; ‘In the fifth floor..room 522 and 533, she want to see Deluxe
and Honeymoon rooms’.
8. HK :Tidak ada di list/lis/ ku showing Honeymoon / sowing 'hani, mun/ hari
ini...
Transl: ‘There is no in my list for showing Honeymoon today’

9. R :lya, say..walking guest/ 'walk@g zest/ itu, ada event wedding /Cven

wed @g/ nya akhir bulan nanti.

Transl: “Yes, you’re right, she is the walking guest and will hold a
wedding ceremony at the end of the month’.

In the extract (8), the Housekeeping staff (HK) in line 8 said ‘Tidak ada di
listku showing Honeymoon hari’, it can be interpreted that the room was not
booked in advance. Then in line 9 the receptionist said ‘Iya, say...walking guest
itu, ada event weddingnya akhir bulan nanti’. Here, the receptionist clarified the
status of the guest as the walking guest.

The lexical meaning of Guest Relation Officer in the Concise Oxford
English Dictionary as follows:

Guest . aperson staying in a hotel or boarding house.
Relation : the way in which two or more people or things are
connected or related.
Officer : aperson holding a position of authority
In the interview the staff explained the meaning of the terms GRO and

walking guest, as follows:
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‘Guest in house yaitu staff atau orang hotel sendiri yang menginap dan
kamarnya tidak di charge (Guest in house is the hotel staff who stayed
without payment or free)’

‘GRO itu guest relation officer tugasnya melayani tamu yang mau showing

room atau keperluan tamu yang lain (GRO is the guest relation officer, her

job is serving guests in showing room or other purposes)’

‘kalau walking guest itu tamu yang check in tanpa reservasi dulu (if..the

walking guest is the guests who check in without reservation in advance)’

(Source: FO-Reservation staff)

The contextual meaning of Guest Relation Officer (GRO based on the
response from the informant in the interview above was a term refers to an officer
in the Front Office department who in charge serving guests who want showing
room, the delivery guest in the room and other purposes like giving information to
the guest associated the hotel facilities and services.

GRO was a job title for a staff of the Front Office department who in
charge as a marketing of the Front Office. The GRO staff usually was a girl and
she must have a good communication skill both in Bahasa Indonesia and English
language by the reason that their duty as the guest relation.

In the interview above, the informant also described the contextual
meaning of skipper as the guests who check out without reporting and sometimes
they did not pay the room bill. While the Lexical meaning of skipper discovered
from the Concise Oxford English Dictionary was a person or thing that skips or a
captain of a ship. In the hotel, this term refer to the status of the guest that already
checks out.

The analysis above clearly shows the difference between the lexical or
dictionary meaning and the contextual meaning of the English terms used by the
staff in the Front Office department.

The following table was the variety of the English special terms found in

the Front Office department.
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Table Varieties of the English Special Terms in Front Office

No. English Terms No. English Terms
1. Check in (v) 19. Family Suite Club (n)

2. Check out (v) 20. Executive Suite (n)

3. Concierge (n) 21. Executive Suite Club (n)
4. Guest Relation Officer (GRO) (n) 22. President Suite (n)

5. Guest Service Agent (GSA) (n) 23. Room Status (Adj)

6. Double Room (n) 24, Expected Arrival Sheet (n)
7. Single Room (n) 25. Expected Departure Sheet (n)
8. Twin Room (n) 26. Extend (Adj)

9. Superior room (n) 217. Morning call (v)

10. Deluxe room (n) 28. Do not Change (Adj)

11. Deluxe pool room (n) 29. High Season (Adj)

12. Deluxe Junior Room (n) 30. Low Season (Adj)

13. Deluxe Junior Pool (n) 31. Skipper (n)

14, Junior Suite (n) 32. Compliment (n)

15. Deluxe Pool Side (n) 33. Walking Guest (n)

16. Junior Suite Club (n) 34. Long Stay (Adj)

17. Guest history (n) 35. Guest comment (n)

18. Double Occupancy (Adj) 36. Double-locked (Adj)

The table above shows the kinds of English special terms used by the staff
of the Front Office department in the Grand Clarion Hotel Makassar. The English
terms found consisted of noun, verb and adjective. There were twenty five terms
in the form of Noun, three terms in the form of Verb and eight terms in the form
of Adjective. The researcher concluded that most of the English special terms
used by the staff of Front Office were also in the form of Noun. The terms above
commonly used by the staff in day-to-day work, such as in the reservation
process, check in and checkout process, room name, kinds of forms and any kinds
of services.

Nevertheless, the researcher also collecting data through review of the
documents. The kinds of documents used by the staff of the Front Office
department such as the registration form, this form were used when the guest
checks in at the hotel. Then, the reservation form and Reservation of confirmation
letter these forms used when the guest wants to book or request for the room by
phone or directly, this form was filled by the reservation staff, after that the
reservation staff filled the reservation slip. Other forms used in this department
such as guest history, meal coupon, welcome drink, welcome letter, any kinds of
receipt, Arrival list, Departure list, VIP list, Guest in House list, Change room

form etc.
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In conclusion, the researcher found that in Front Office department there
were 85 English terms and 36 of them were identified as the English special
terms. The majority of the terms used in Front Office department are in the form
of Noun. Segreteria (2013:4) writes that “the abbreviations can often be found in
more informal registers”, this was in accordance with what the researcher found in
Front Office department at the Grand Clarion Hotel Makassar. Commonly the
staff used abbreviation in English terms, for example, they said VD to for Vacant
Dirty, VR for Vacant Ready, DND for Do not Disturb, ONL for Occupied no
Luggage, OC for Occupied, etc. The English terms used by the staff in the GCHM
have become a habit which was spoken in daily communication. Consequently,
sometimes they do not realize that the word they uttered was the English term.
The staffs also have no difficulty in recognizing the meaning of the terms,
although most of the staff mentioned the English terms were not in accordance
with the Standard English pronunciation.
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Abstract

The research was conducted to know the effectiveness of the use of
Comic Life through Directed Reading Activities to increase students’
reading comprehension. It covered students’ literal comprhension,
interpretive comprhension and applied comprhension. And to find out
the students’ interest in teaching reading comprehension toward the
application of Comic Life through Directed Reading Activities to
increase students’ reading comprehension. The research method
employed was quasi experimental. This research was designed into
two groups, namely experimental group and control group. Each
group consisted of 32 students. The sample was chosen by applying
cluster sampling technique. The researcher used multiple choice of
reading test both in experimental and control groups. The data
obtained through the test were analyzed by using inferential statistic
through SPSS 16.0 program. The research findings showed that
Comic Life through Directed Reading Activities gave higher
contribution to the students’ reading comprehension. The mean score
of pre- test of the experimental and control group was not significantly
different. The mean score of post- test of the experimental group was
higher than the control group (75.62 > 56.87). Besides, all the three
level of comprehension improved after the treatment, the literal level
got the highest improvement with 9.69 point. It was followed by
interpretive level which got 21.25 point and applied level which got
42.19 point improvement. This led to the conclusion that the
application of Comic Life trhough Directed Reading Activities
increased the students’ reading comprehension. It means that the use
of Comic Life trhough Directed Reading Activities in teaching
reading is very effective to increase the students’ reading
comprehension.

Key words: comic life, directed reading activities, reading
comprehension
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Abstrak

Penelitian ini dilakukan untuk mengetahui keefektifan penggunaan
Komik Kehidupan melalui Kegiatan Membaca Diarahkan untuk
meningkatkan pemahaman membaca siswa yang meliputi pemahaman
literal, interpretasi, dan penerapan. Dan juga untuk mengetahui
apakah siswa tertarik dalam mempelajari pemahaman membaca
dengan menggunakan Komik Kehidupan melalui Kegiatan Membaca
Diarahkan. Penelitian ini menggunakan metode eksperimen semu.
Penelitian ini menggunakan dua kelompok  vyaitu kelompok
eksperimen dan kontrol. Setiap kelompok terdiri dari 32 orang siswa.
Sample dipilih dengan menggunakan teknik klaster random. Data
yang diperoleh dari hasi tes dianalisis dengan menggunakan program
SPSS 16.0. Hasil penelitian menunjukkan bahwa Komik Kehidupan
melalui Kegiatan Membaca Diarahkan memberikan kontribusi yang
lebih besar terhadap pemahaman membaca siswa. Nilai rata-rata
siswa pada pre-tes untuk kedua grup Eksperimental dan kontrol
menunjukkan tidak ada perbedaan yang signifikan. Sementara, nilai
rata-rata siswa pada post- tes menunjukkan perbedaan yang
signifikan. Nilai rata-rata pada post-test di kelas experimental lebih
tinggi dari kelas control (75.62 > 56.87). Selain it, semua tingkatan
membaca meningkat setelah diberi perlakuan, peningkatan pada
tingkat literal adalah 9.69 poin. Di ikuti oleh tingkat interpretasi
dengan peningkatan 21.25 dan tingkat penerapan adalah 42.19 poin.
Kesimpulannya adalah, penggunaan komik Kehidupan melalui
Kegiatan Membaca Diarahkan dalam pengajaran membaca sangat
efektif untuk meningkatkan pemahaman membaca siswa.

Kata kunci: komik kehidupan, kegiatan membaca diarahkan,
pemahaman membaca

Introduction

Teaching a language must cover all of the language skills especially
reading. Reading is an important thing which is always improved in language
learning process, because it is one way to get information in written form. To get
information in reading is not easy. The reader must use thinking and intellect to
get comprehension of the text because when the reader read a text and he cannot
get information of the text, he will not get the main idea.

Pike in Eloff (2004) explained that there are three processes to get
information when readers are reading text. They are semantic, syntactic and
graphophonic process. In Semantic process, the reader will interpret the reading
text to get the meaning of the text and the main idea of reading. Syntactic process

is getting information by using connection between words, sentences and
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paragraphs. Graphophonic process is getting information of the text by using
visualisation and decoding.

Furthermore, Patel and Jain (2010: 114) said that Reading is not only a
source the information and pleasurable activity but also a means of consolidating
and extending one’s knowledge of the language. Therefore, reading can increase
language’s knowledge such as semantic, pronunciation, grammar, and vocabulary.

The good media can increase students’ interest and comprehension in
reading. Media can give good effect in teaching. Media is a tool to help teacher to
explain the lesson and help the students to easy understand. Besides that, it can
help the teacher to be creative in teaching. Arsyad (2007) said “Media is mediator
to send information from sender to receiver, such as photo, radio, image, TV, and
magazine.” From this definition media is useful to use in classroom, not only for
teacher but also for students.

The example of media can be used in reading is comic life. Comic life is
one of the kind of comic right now. It makes from software called ‘Comic Life’
too. Comic Life is different from other comic because it can make it easy and
Comic Life is colourful comic. So that comic life is not only for increasing the
students’ interest in reading but also making the teacher more creative to make
media in teaching.

There are some advantages of comic. The students are familiar with comic.
Besides that, the function of comic is media visual. From media visual can
increase the comprehension of reader or students in reading. Levied and Lentz in
Arsyad (2006) explained that “The function of media of visual are (1) Attention,
media of visual can be students more care for subject of learning. (2) Affective,
relation with the students’ feeling about the students’ progress in learning process.
(3) Cognitive, relation with students’ ability by using visual media. (4). Convent-
stories, to determine the students get the point of subject are easy or difficult.”

In this research the researcher used the Directed Reading Activities
strategy. Ruddell (2005) explains that The Directed Reading Activity is designed
by Betts in 1946 to increasing students’ comprehension of text. In this strategy,
there are five steps to improve students reading comprehension, they are (1)

Preparation of reading, (2) guided silent reading (3) comprehension development
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(4) skill development (5) extension and follow up activities. From this steps the
teacher can guided the students in learning reading comprehension without
awkward in teaching process.

In this research, the researcher used media of Comic Life and strategy of
the Directed Reading Activities. Media of Comic Life and Directed Reading
Strategy were integrated in teaching reading comprehension in classroom.

From the background above the researcher conducted research under title
“The Implementation of Comic Life to Increase Students’ Reading
Comprehension”.

The specification of this study was made based on the research questions
as follows:

Does the implementation of Comic Life through Directed Reading Activities

increase students’ reading comprehension?

Reading Comprehension

Reading comprehension is still problem in reading learning. Some of
learners are involved in reading comprehension. As foreign students in reading
activities, they just focus on vocabulary and syntax in text of reading so that the
reading comprehension is bothered.

According to Hirsch in Hirai (2010) reading comprehension depends on
the reader fillings in the blanks and silent supplying enough of the unstated
premises to make coherent sense of what is being read.

In other hands, McNeil in Hidayani (2008) reading comprehension means
searching for meaning actively uses the knowledge of the world and text to
understand each new thing.

From definition above the researcher can conclude that Students’ reading
comprehension is determined of reading process. According to Sousa (2012: 174)
to be success in reading, we need three component of neuron in our mine:
preparation of visual (orthography), preparation of audio (phonology) and
preparation of meaning or comprehension (semantic). To be clearly about this

process of reading from Sousa sees the chart below:
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What do | hear? What does it mean?

Audio Meaning or

(Phonology) <:> comprehension

Visual
(Orthography)
What do | see?
(Sousa, 2012: 174)
Figure 1. The process of reading

This statement is the same statement of pike in Elloff (2004: 91) in reading

text, readers use three sources of information, namely semantic, syntactic and

graphophonic information. So from this process we can know how to get

comprehension well in reading.

In other hand, Harber in Martha (2005) said that there are three level of

reading comprehension. They are:

a)

b)

Literal comprehension refers to meaning derived from “reading the lines”, in
which the reader constructs meaning that accurately reflects the author’s
intended massage. Literal comprehension is text explicit: that is, answers to
literal questions require reader understanding of ideas stated directly in text.
Interpretive comprehension refers to meaning derived by reading “between
the lines” in which reader perceives author intent or understands relationship
between text elements that are not stated directly. Interpretative
comprehension is text implicit; answer interpretative questions require the
reader to draw conclusion in response to unstated cause- effect relationship or
comparisons, perceptions of nuance, and /or symbolic use of language and
ideas.

Applied comprehension refers to meaning derived by reading “beyond the
lines” in which the reader understands unstated relationship between
information in text and information in his/ her prior knowledge base. Applied

comprehension is scheme implicit (or experience based, if you refer) answer
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to questions at at this level require integration of new information into the
reader’s previous fund of knowledge, from which new relationship emerge.

In this research the researcher will combine the levels of reading

comprehension in teaching process. Because the researcher want to know the

students’ comprehension in every level and he will use the test to measure the

every level of comprehension.

Comic Life

Whidden (2013) said that, Comic Life is a program for creating comics,
created by Plasq for both Mac and Windows computers. It is considered a word
processor of digital graphic writing. Comic Life is one kind of comics, from
Comic Life software. It is made from one of company software, called Falsq
Company. It is an award winning application for creating not just comics
(obviously), but also annotated images, dynamic photo albums, greeting cards,
scrap books, story books, and instruction guides and brochures.

In other hand, Roger (2013) said that, Comic Life is a fun application that
lets you create a real life comic with your photos and images. Comic life is a tool
to make comic easily because it has some applications in making comic. The
result of comic life is called comic life too. Comic Life offers bunch of shapes,
forms and lettering with styles reminiscent of the best cartoons and comics. All
can be customized from the style attributes tab on the right. We also liked the
filters, which lets you give a real atmosphere to your photos, like turning them
into a scene from Sin City. Comic Life also features loads of templates and
themes that you can start off with.

Some of applications just need to drag in to the board in our screen when
creating or using its software. Comic Life allows creating page layouts with boxes
for images and text. Styles can be applied to create just about any type of feel for
document. Captions can be created with tails in order to have thought balloons,
speech boxes or just additional annotations. Filters are available to turn digital
images into a variety of hand drawn looking graphics to enhance the comic

appearance of working.

35


http://en.softonic.com/windows/retouching-optimization-general

Ethical Lingua Vol. 1, No. 2 Agustus 2014

According to Thacher (2007) there are two foundation why comics in the
classroom, they are:

The first is for the pre-reader, a comic can be purely graphical in nature
and help provide practice with sequencing as well as concrete to abstract
transitions using illustrations instead of written words. The written component of
a comic can be introduced when the early readers are ready to connect words with
images. Comics can help early readers or readers with language acquisition
problems by providing visual clues to the context of the narrative.

The second is for more advanced readers, comic can contain all the
complexity of 'normal’ written material which the student must decode and
comprehend, such as puns, alliteration, metaphors, symbolism, point of view,
context, inference, and narrative structures. A comic can also be a stepping-stone
to more complex and traditional written work. A single pane in a comic can
represent paragraphs worth of written material in a manner that is enjoyable and
effective for the early or challenged reader.

In other hand, Gene in Bukisa (2003) said that there are five reason why
comic can use as media of learning:

a) Motivating

Hutchinson found as the result of his experiment that 74% of teachers
surveyed found comics helpful for motivation while 79% claimed comics increase
individual participation. One teacher even complained that comic book made
learning too easy. Thorndike and Downes also found that comic could motivate
students they introduce their Supermen language arts workbook to classrooms.
They found that the students had unusual interest and it as written.

b) Visual

As comic is composed by pictorial and other images, it is a fundamentally
visual medium. Mixing from written and picture to be one can increase the
students’ comprehension to study.

c) Permanent

Using comic as learning media is much different with using film or

animation. Although film and animation are also visual media but they can be said

watched fleeting. Comic in other hand is permanent, plainly if students don’t
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understand a scene of film or animation; they cannot repeat the unknown scene.
But we can do this if we use comic.
d) Intermediary

Karl Koenke in Bukisa (2003) suggested that comic can lead students the
discipline of reading, especially those who don’t enjoy reading or have a fear of
failure. Comic can be the first step of enjoying reading. Huagaard (1973) said that
comic is able to transform reluctant reader into an avid fan.
e) Popular

We can say that our students are steeped in popular culture. Thimothy
Morrison, Bryan and Chilcoat in Bukisa (2002) suggest that, incorporating
popular culture into a curriculum, teachers can bridge the separation many
students feel between their lives in out of school. Comic is a part of popular
culture. We know that known well movies like Spiderman and Batman are

produced from the comic. This will succeed the learning process.

Directed Reading Activities

The Directed Reading Activities is one of the strategies in teaching reading
skill to guided students’ comprehension. The Directed Reading Activity Betts in
Martha (2005) said that the purpose of this strategy is to help the students in
reading comprehension, removing barriers comprehension, encouraging guided
silent reading text and embedding skill development into lesson focusing on
conceptual understanding.

During reading, the researcher asks individual students questions about the
text to monitor their comprehension. After reading, the teacher engages students
in a discussion focusing on the purpose for reading, and follow-up activities that
focus on the content of the text and the specific skill that students learned to use.

There are five steps in the Directed Reading Activities, they are:

a) Preparation of Reading

There are two types of reading preparation. First vocabulary presentation,

in vocabulary presentation students will identify unfamiliar words in text and after

that looking for the meaning of words by using dictionary.
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The second is focusing on students’ attention on the subject matter and
develops the students’ concept background. In here the researcher asks to students
some questions which has relation with title text. The purpose this activities to
improve the students prior knowledge and their experience related the text will be
given for them.

Beside that Robert in Marta (2005) adding this part with create interest. In
this part the students must be given stimulus to motivate or interesting in reading
so that they do not feel bore and to be enjoy in reading activities. The purpose of
this preparation is to help students comprehend text by giving them information
about new words and new concepts because they will encounter it in the text.

b) Guided Silent Reading
According to Jain (2008) silent reading can increase students’ reading
comprehension. Some of the advantage of silent reading:

1) This reading making the students very active and accurate

2) Silent reading concentrates the attention of students toward subject matter
and he learns naturally.

3) It saves times because this activity is done at a time. All students practise
together in this activity at a time.

4) 1t is very useful to develop the skill of reading fast.

5) This skill plays main role to increase the knowledge of students.

Besides that, Jain explains how to make silent reading is effective
teaching:

1) Teacher should tell about the topic first to the learners and give motivate.
2) Teacher should not allow the students to murmuring while reading.
3) The subject matter should be interested and effective and selected from the
reading material developed for it.
4) Elected approach can be used by teacher for better comprehension
development.
c¢) Comprehension development

This is important step to know the students comprehension in reading.

There are some strategies the researcher to know the students progressive in

reading comprehension by doing discussion after students have read. They are:
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1) Take the time to articulate clearly instructional objectives for units of
study and lesson plan.
2) Focus your time and energy on higher level question and initiate
discussion with them.
3) Do not afraid to let students learn from one another.
4) After writing your question, check to see what comprehension’s levels
have addressed.
d) Skill Development and Application
In this step the students can practice what they have got from the text such
as the massage, value and advantages of the text in their life. They can make
conclusion to note them to be their reference. After that they explain with their
friends in discussion.
e) Extension and Follow —up Activities
This step, the researcher gives the students conclusion about the reading
and explain what value they can get from reading. After that the researcher may
give students assignment to be homework, such as asking to students to find

reading text related with their lesson for next week to be their references.

Research Method

In this research, the researcher concerned in quasi-experimental method,
this was implemented in two groups. They were experimental and control group.
The experimental group was given a treatment namely Comic Life through
Directed Reading Activities, a treatment under investigation, while the control
group was given a treatment without Comic Life. The researcher just provided the
same material and will be applied by the researcher. The control group was
needed for comparison purpose to prove if the treatment by using Comic Life
through Reading Activities to increase students’ reading comprehension. (Gay,
2006:254).

Both groups were given pre-test and post-test. Pre-test was conducted
before treatment to assess the students’ prior knowledge on reading

comprehension and the post-test was conducted to measure treatment effects. The
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aim of this test found out if using Comic Life could give effect to increase
students’ reading comprehension.

Table 1. Design of the research

E 01 X1 02
C 01 X2 02
Where:
E = The experimental group
C = The control group

01 = Pre- test

02 = Post- test

X1  =The treatment by using Comic Life and DRA
X2 = The treatment without Comic Life and DRA

Findings

Although both Comic Life through Directed Reading Activities and
conventional way could be used in teaching reading and they could improve the
students’ achievement, however, the Comic Life through Directed Reading
Activities developed the students’ reading comprehension more meaningfully than
the conventional one. Comic Life through Directed Reading Activities was able to
change the students’ reading comprehension better than before. So it could be
inferred statistically based on t-test value that Comic Life through Directed
Reading Activities was more effective in developing students’ comprehension of
literal, interperative and applied in reading skill.

Based on the result of the students’ answers either in control or
experimental group before and after treatment, the researcher noticed that students
often did not understand the questions of the text. They would copy something
from the text, sometimes totally missing the point of the question. As the
researcher analyzed students’ difficulties in reading comprehension, the researcher
surmised that they had an underlying lack of linguistic competence in English that
affected their reading. Some of the researcher’s conclusions were their lack of

vocabulary knowledge led to not recognizing the ideas of the reading, even when
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the question was literal and factual in the test. They also weak in interpretive the
text given and it also makes them difficult to read applied.

Jain (2008) said that not only Difficulties of structure and knowledge of
vocabulary will be prepared to be explanation in reading but also prepare of
material for developing students’ speech and writing. After reading, students hope
can explain the point of text and discuss with their friends so that material in this
type must related with the curriculum and students level.

Therefore, the resercher used Comic life and Directed Reading Activities
to increase students’ reading skill. Thacher (2007) there are two foundation why
comics in the classroom, they are:

The first is for the pre-reader, a comic can be purely graphical in nature
and help provide practice with sequencing as well as concrete to abstract
transitions using illustrations instead of written words. The written component of
a comic can be introduced when the early readers are ready to connect words with
images. Comics can help early readers or readers with language acquisition
problems by providing visual clues to the context of the narrative.

The second is for more advanced readers, comic can contain all the
complexity of 'normal’ written material which the student must decode and
comprehend, such as puns, alliteration, metaphors, symbolism, point of view,
context, inference, and narrative structures. A comic can also be a stepping-stone
to more complex and traditional written work. A single pane in a comic can
represent paragraphs worth of written material in a manner that is enjoyable and
effective for the early or challenged reader.

In applying Comic Life through Directed Reading Activities, the students
are able improve the levels of reading comprehension. Those are literal,
interpretive, and applied. Richards (1995) states that different types of reading
comprehension are distinguished according to the readers’ purposes and the type
of reading that they use. In this case, the students showed their interest to make
Comic Life through Directed Reading Activities while and after reading. The
students also could improve their understanding of the elements of text like
orientation, resolution of the text, how does the character look like, and the moral

value of the text.
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From the data showed in the pre- test and post- test the achievement of the
students on their literal level of comprehension is increased where the data of
post- test significantly improved from the distribution frequency of the result and
the mean score as well as the standard deviation. The mean score of experimental
group on literal level was 79. 37 in pretest to 89.06 in posttest with the differences
of mean score was 9.69, while the control group on literal level was 80.31 to
81.25 with the differences of mean score was 0.94.

The result of the students’ achievement on the literal level of
comprehension above indicates that the students had improvement to recognize
the literal statements in the text. The students could explicitly or directly state the
information given in the text; for example, main ideas, details, cause and effect
and sequences written in the text.

On interpretive level, the mean score of the experimental group in post-test
is also increased from the pre- test compared to the control group. The difference
of the mean score was 21.25 with 60.00 for the pretest to 81.25 for the post- test.
Similar to the control group, it also shows a little improvement with the difference
of the mean score were 10.31. Unfortunately, the control group did not show a
significant improvement, it can be seen from the mean score of the pre- tests’
result was 61.87 t072.18 for the post- test.

On this interpretive level, the students give better respond to the text given
by using the instruction or guided questions of Comic Life through Directed
Reading Activities. In this case, they are able to know the ideas that are not
directly stated in the text. So, it will help the students in getting meanings from
the text without hardly read the text repeatedly. Harber in Martha (2005)
Interpretive comprehension refers to meaning derived by reading “between the
lines” in which reader perceives author intent or understands relationship between
text elements that are not stated directly. Interpretative comprehension is text
implicit; answer interpretative questions require the reader to draw conclusion in
response to unstated cause- effect relationship or comparisons, perceptions of
nuance, and /or symbolic use of language and ideas.

Applied comprehension refers to meaning derived by reading “beyond the

lines” in which the reader understands unstated relationship between information
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in text and information in his/ her prior knowledge base. Applied comprehension
Is scheme implicit (or experience based, if you refer) answer to questions at this
level require integration of new information into the reader’s previous fund of
knowledge, from which new relationship emerge. It can be seen from the
improvement of the experimental group on applied level of comprehension where
the mean score before the treatment given was 33.43 to 75.62 after the treatment,

while the control group was 34.68 to 56.87.
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Abstract

This research aimed at finding out: (1) the types of code switching
used by the English teacher (2) the dominant types of code switching
used by the teacher and (3) the teacher’s perceptions toward the use of
teachers’ code switching in English classroom at SMA | Malili. This
research took one of the English teachers as the subject of the research
and the data were gathered through observation, interview, and
recorded by using video recorder and field notes. The data were then
analyzed using discourse analysis. The result of analysis showed that
(1) the teacher used three types of code switching, namely: intra-
sentential code switching, inter-sentential code switching, and tag
switching; (2) the dominant types of code switching used was intra-
sentential code switching followed by inter sentential code switching
and tag switching (3) the interviewed teacher responded positively
toward the use of code switching by the English teacher in English
classroom.

Key words: code switching types, english teacher, english classroom

Abstrak

Penelitian ini bertujuan untuk mengetahui: (1) jenis alih kode yang
digunakan oleh guru bahasa Inggris (2) bentuk alih kode yang
dominan digunakan oleh guru Bahasa Inggris dan (3) bagaimana
tanggapan guru terhadap pennggunaan alih kode oleh guru dalam
kelas Bahasa Inggris. Penelitian ini mengambil seorang guru Bahasa
Inggris sebagai subjek penelitian dan data diperoleh melalui
observasi, wawancara, rekaman dengan menggunahan rekaman video
dan catatan lapangan. Data kemudian dialaisis dengan menggunakan
analisis wacana. Hasil dari analisis itu menemukan bahwa (1) guru
menggunakan tiga jenis alih kode, yaitu: alih kode intra sentential,
alih kode inter sentential dan tag switching; (2) alih kode yang
dominan digunakan oleh guru bahasa Inggris adalah intra-sentential
code switching kemudian inter sentential code switching dan tag
switching (3) Guru menanggapi positif terhadap penggunaan alih
kode oleh guru bahasa Inggris dalam kelas bahasa Inggris.
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Kata kunci: jenis alih kode, guru bahasa inggris, kelas bahasa
inggris

Introduction

Indonesia is a country that has some local languages which emerge among
tribes in Indonesia. As stated by Rachman (2007) in Suwarsih (2010), Indonesia
has 745 local languages, of which 271 are in West Papua, and dialects with their
own characteristics and about 350 ethnic groups and tribes with their own
customs, types of villages, social structure, beliefs and religions.

Not only local languages that exist in Indonesia but also foreign languages
such as English, Arabic, German, and the other languages. The existence of those
languages becomes essential to be known and learnt and this existence also
makes most of Indonesians are bilingual and/or multilingual. The more people
master languages, the more their ability to switch from one language into another
language because of the repertoire in their minds. Therefore, the phenomenon of
code switching happens not only between local language and Bahasa Indonesia,
but also among local languages, Bahasa Indonesia and English. The phenomenon
of code switching not only occurs in daily life situations, but it also occurs in the
classroom during the process of teaching and learning including in English
classroom.

In English classroom there are four language skills, they are listening,
speaking, reading and writing and the language used by the teachers in teaching
and learning process is usually in English. But one of the problems faced in the
classroom is unsupported-circumstances. The learners still feel any difficulties in
learning English because that language is not used in their daily life. Many
learners still feel strange when using it. In order to minimize it, there are many
strategies that can be used by some non-native English teachers. One of them is
using code-switching (CS) in their classroom. Code Switching in this case means
the teacher switches her/his language during the teaching and learning process,
whether from Indonesia to English or from English to Indonesia.

The interest to choose teachers’ code switching in English classroom
comes first of all from the fact that the writer is an English lecturer, thus it is

important for the writer to pay attention to and understand this phenomenon in the
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classrooms. The writer wanted to find out what types of code switching used by
the teacher in English classrooms, which types is dominantly used and
furthermore, it will be interesting to find out the teacher’s response to the use of

code switching in English classroom.

Problem Statement

1. What are the types of code switching used the teacher in English classroom in
SMA | Malili?

2. What are the dominant types of code switching used by the teacher in English
classroom in SMA | Malili?

3.  What are the teacher’s perceptions toward the use of teachers’ code switching

in English classroom?

Objectives of the Research
The objective of this research is to find out:
1. The types of code switching uses code switching in English classroom in
SMA | Malili.
2. The dominant types of code switching used by the teacher in English
classroom in SMA | Malili.
3. The teacher’s perceptions toward the use of teachers’ code switching in

English classroom.

Scope of the Research

In this research, the writer limited it on the types of code switching used
by the English teacher at SMA | Malili, exactly the English teacher of the tenth
grade. The code switching that the writer observed in this research were the code
switching from Bahasa Indonesia to English or from English to Bahasa Indonesia.

Previous Related Research Finding
Kurnia (2011) studied Code Mixing and Code Switching in the Classroom
Interaction. Her research was aim at finding out the Code Mixing and Code

Switching in the classroom interaction in the form of the teacher talk and the
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students talk at SMP Negeri 6 Makassar in academic year 2010/2011. In detail,
her research aims to identify (1) the teacher talk, particularly the type token ratio,
the mean length of utterance as formal features, question, feedback and correction
as interactional features, (2) the student talk particularly response to question and
ask question as well as the students preference towards the use of Code Mixing
and Code Switching by the students in the learning achievement. The samples of
her study were Biology teacher and Biology students.

Agus, A. (2009) studied code switching performed by junior high
school students in English class (The Case of the First Year Students of SMP
Negeri 1 Kragan, Kabupaten Rembang in the Academic Year of 2009/2010). His
research was aim at discussing, explaining and describing the functions of code-
switching which were performed in English class by the first year students of
SMP Negeri 1 Kragan, Kabupaten Rembang in the academic year of 2009/2010.
In his research, he used quantitative and qualitative approach.

From two researchers above, the writer can see that the previous studies
have different objects with the present research. The first researcher focused on
both the teachers’ and students’ code switching and code mixing, and the samples
were Biology teacher with the students, and the second researcher focused on
students’ code switching, while in this research the writer only observed the
teacher from general English classroom. The classes that the first researcher above
observed were in bilingual education program, the second researcher conducted
his research in the school which has been considered as an SSN or Sekolah
Standar Nasional (the National Standard School level). Meanwhile in this present
research the writer conducted the research on analyzing the Code Switching Types
used by the English teacher in English Classroom. The writer observed the types
and the dominant types of code switching used by the English teacher and the
teachers’ perception on the use of code switching. The class that the writer
observed in this case was not in bilingual education program. So it has different
object with the two researchers above. The object of this present study focused on

the teachers’ code switching, especially the English teacher.
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Code Switching

Merritt et. al. (1992: 118) argue that code switching provides an additional
resource for meeting classroom needs. In most classroom, code switching seems
most often motivated by cognitive and classroom management factors. Usually, it
serves a need to focus or regain pupils’ attention, or need to clarify, enhance or
reinforce lesson material. Meanwhile Jingxia (2010), states that in the context of
foreign language classroom, code switching refers to the alternate use of the first
language and the target language, a means of communication by language
teachers when the need arises. Meanwhile XU Qing (2010) defines code
switching in the classroom as a kind of unmarked linguistic choice and a teaching
strategy that can be exploited by EFL teachers to achieve some specific teaching
goals.

Cook (2001) referred code switching in the classroom as a natural
response in a bilingual situation. Meanwhile Jack and Richard (2002) state that
code switching is a change by a speaker (or writer) from one language or language
variety to other one. Code switching can take place in a conversation when one
speaker uses one language and the other speaker answers in different language. A
person may start speaking one language and then change to other one in the
middle of their speech, or sometimes even in the middle of a sentence. Further
more Hornberger and Mckay (1998: 56), state that when two or more languages
exist in a community, speakers frequently switch from one language to another.
This phenomenon, known as code switching.

Based on the definitions above, the writer can make her own definition,
code switching is the switch of two or more variety of languages in a conversation
which is always done by bilinguals or multilingual in conversation, whether it is

realized or not.

Types of Code Switching
According to K. Chidambaram (2006), code switching involved two types
of code switching which are intra —sentential and inter-sentential code switching.

Intra-sentential is the type of code switching which happens in the sentences itself.
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It can be the switch of a word, a clause, a phrase or even sentence. The second
type of code switching is inter-sentential code switching where switching process
involved between the sentences. Meanwhile Poplack (1980) in Hanna (2004:14-
15) that there are three types of code switching, they are:
1. Tag Switching

Some researchers use different terms for this type of code switching.
Hoffman (1991:112) uses the term emblematic switching to refers to tag
switching, it is tags or exclamation as an emblem of the bilingual character,
establishing continuity with the previous speaker, involving a change of
pronunciation (the switching occurs at the phonological level, involving a word
within a sentence). While according to Poplack (1980: 589) in Hanna (2004), the
insertion of a tag to an utterance has virtually no ramifications for the rest of the
sentence. This is because tags have no syntactic constraints, they can be moved
freely, and they can be inserted almost anywhere in a discourse without violating
any grammatical rules (Poplack, 1980: 589). In this case the writer will follow
Poplack and employ the term tag-switching instead of extra-sentential switching
or emblematic switching when talking about switches that are neither inter- nor
intra sentential switches.
2. Inter-sentential code switching

It constitutes a switch occurring at a clause or sentence boundary, where
each clause or sentence is either in a different language.
3. Intra Sentential Code Switching

Intra-sentential is code switching which occurs within a sentence. It
involves the greatest syntactic risk as words or phrases from another language are

inserted into the first language within one sentence or utterance.

Research Design and Method

In this research, the writer used Mixed method. The types of the mixed
method that the writer used in this research was QUAL-Quan model which also
known as the exploratory mixed methods design. Qualitative was used to describe
what types of code switching used by the English teacher and the teacher’s
perception toward the use of code switching in the English classroom during the
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teaching and learning process in SMA | Malili. While quantitative was used to
describe the dominant types of code switching occurred in the English classroom.

The data was collected by video recording, interviewing and field note.

Research Site and Participant

This research was conducted in SMA | Malili and the participants of this
research ware purposefully selected. There was one English teacher taken as
subject, he was the English teacher of the tenth class. The teacher was chosen due
to his habit of switching his language in teaching process, it was based on the

previous observation.

Instrument of the Research
The instruments that the writer used in this research were classroom

recordings, interview and field note.

Data Collecting Procedure

In collecting the data, firstly the writer observed the teaching and learning
process from the beginning to the last by video recording it using video camera.
While recording it, the writer made some field notes and after collecting all the
data and the writer interviewed the teacher. The writer came to and observed the
classroom teaching for three times, each periods was 3x45 minutes so the total

time was 405 minutes.

Data Analysis Technique

This research primarily used QUAL-quan model to analyze the data. The
frequencies and the percentages of the types of code switching that the writer
found were analyzed and calculated by using Microsoft excel. In analyzing the
recording data, the writer listened it many times and then transcribed it then
identified what types of code switching that occurred. The data was interpreted
and related to the review of literature and previous related research finding. The

method of the analysis used was discourse analysis.
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Finding and Disussion

From the data and the interview with the participant (the teacher), it was
found that the phenomenon of code switching did occur in the classroom, and
there were three types of code switching occurred, they were: intra-sentential code
switching, inter-sentential code switching and tag switching. The dominant types
of code switching used was intra-sentential code switching followed by inter
sentential code switching and tag switching and the teacher responded positively
to the use of code switching in English classroom. Those finding can be seen in
the presented data below.
Types of Code Switching
1. Intra-Sentential Code Switching

Intra-sentential code switching is the first type of code switching found by
the writer in the presented data and this is the most code switching that occurred
in the presented data. It was mentioned in the previous chapter that intra-
sentential code switching is code switching which occurs within a sentence. This
type of code switching was used by the teacher, for examples when explaining
direction, translating vocabulary or phrase and it is very common in those
situations. Usually in those situations, the base language was in Indonesian then
exercise or the examples were in English.

Extract 1 is a good example of intra-sentential code switching which was

used when translated vocabularies.

Extract 1
T: (After singing a song, the teacher continued explaining the dialog)
T: Ok Imagine, imagine. Ya imagine means me..melukiskan,

menggambarkan. Headmaster, headmaster kalau di sini headmaster itu
terjemahannya sebenarnya head kepala, master guru jadi kepala guru
atau kepala sekolah.

[Ok Imagine, imagine. Ya imagine means define, describe. Headmaster,
headmaster, What about headmaster, its translation actually head is head,

master is teacher , so the head of teacher or headmaster sebenarnya]
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In this extract, the teacher and the students were discussing the news on
the handbook. The students were asked to try to understand what the news means
but they were helped by the teacher. One of the ways to understand the news was
to translate the vocabularies in it. In this case the students were helped by the
teacher to translate some of the vocabularies in the text. The code switching
happened when the teacher mentioned the word in English by saying “Ok
Imagine, imagine. Ya imagine means” then he translated the meaning of the word
into Bahasa Indonesia by saying “me..melukiskan, menggambarkan” and then
he continued it to mention one word in English by saying ‘“Headmaster,
headmaster” and continued it in Indonesia by saying “kalau di sini” and
switched again into English by saying “headmaster” and he switched again into
bahasa Indonesia by saying “itu terjemahannya sebenarnya” and he continued
again by switching it form bahasa Indonesia to English by saying “kead "and then
he said one word again in English by saying “” and translated the word said in
English into bahasa Indonesia by saying “master” “kepala” and the he translated
it into bahasa Indonesia by saying “guru jadi kepala guru atau kepala sekolah”.
2. Inter-Sentential Code Switching

Inter-sentential code switching is one of the types of code witching found
in the presented data. As suggested before in chapter three, inter sentential code
switching occurs between sentences or clause or between turns. This type was
used by the teacher when he, for examples, translating or explaining something
(grammar, direction, translating sentences, etc).

This type of code switching can be seen in extract 2 below.
Extract 2

(The students were going study listening, in this case the teacher was

going to read dialogs and asked the students to complete the dialog based

on the dialog read by the teacher but before reading it, the teacher
explained first what the students should do and not to do in the listening
activity later)

T: Ok, now please prepare your pen and your writing book. Ya don’t try to
copy your friends! Don’t copy your friends..writing! Jangan kamu

mencontek temanmu punya!
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[Ok, now please prepare your pen and your writing book. Ya don’t try to
copy your friends! Don’t copy your friends..writing! Don’t cheat our
friends’!]

T&S: (The teacher read the news and the students listened to it while completing
it based on the complete news read by the teacher)

Here the students were going to do listening exercise. The teacher was
going to read the dialog completely and then the students will complete the dialog
on their LKS but before doing it, the students were asked to prepare their pens and
their writing book and reminded the students to not see the other’s answer by
using English “Ok, now please prepare your pen and your writing book. Ya don’t
try to copy your friends! Don’t copy your friends..writing!” and then the teacher
switched it to Bahasa Indoneia by saying “Jangan kamu mencontek temanmu
punya!” in order that it is clear and the students will be easy to understand since
the language that the teacher used is the language that has been familiar by the
students. The code switching which is happened here is considered inter-sentential
code switching since it was happened between sentences.

3. Tag Switching

The third types of code switching that the writer found was tag switching
but there are only a few examples of it found in the presented data and the tags
that occurred are all the same, the teacher inserted the tag “ya” at the end of the
sentence. The example of this type can be seen in extract 3 below. In this extract,
the students were asked to make dialog.

Extract 3
S: Pak dua ji?

[sir, is two only?]

T: Ya only A and B pertama dan ke dua. Dua orang saja (the students
continue doing their task)

[Ya onlyA and B the first and th second. Two persons anly]

T: (After more than one minute, the teacher asked) Ok have you? (no
response from the students) Now can | make a lot?
Ss: Yes
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T: Two minutes more. Four and five will be done at home, only number three.

I think number two is the same as number one ya?

[yes]

In this extract, the teacher was giving an assignment to the students to
write a dialog based on the given situation on their LKS. They were given some
minutes to finish that assignment and during the activity, one of the students asked
by using bahasa Indonesia by saying “Pak dua ji?” (Sir, only two numbers?) then
the teacher answered it in English by saying “Ya only A and B” and then switched
it into bahasa Indonesia by saying “pertama dan ke dua. Dua orang saja” it is
code switching but it is not considered as tag switching. After some minutes, the
teacher asked if they finish or no by saying “Ok have you” but no response from
the students and then he asked whether he can make a lot or no in English by
asking “Now can | make a lot?” then the students said yes. The next the teacher
still gave two minutes more for the students to finish that assignment and then
reminded them that they will do number three only and the rest will be done at
home by saying “Two minutes more. Four and five will be done at home, only
number three”. The tag switching happened when the teacher said “I think number
two is the same as number one” and inserted the word “ya” in that sentence which
mean “yes”. This is considered as tag switching since the switch happened at the
tag of the sentence.

A. Frequency Analysis of Code Switching Types Used by the Teacher

In calculating the frequency of the types of code switching used by the
teacher in the presented data, the writer based on three types of code switching as
mentioned in the chapter before, they are inter-sentential code switching, intra
sentential code switching and tag switching. To know the frequency of the types
of code switching, it can be seen in table 1 below.

Table 1. Frequency of Code Switching Patterns

Pattern

Inter-Sentential Intra-Sentential Tag Switching Total
Meeting Code Switching Code Switching
1%t Meeting 44 71 1 116
2" Meeting 45 22 2 69
3 Meeting 29 35 5 69
Average 46.45 50.39 3.14 100
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Table 1 represents the frequency of the types of Code Switching used by
the teacher in the data from the classroom recording. It shows that the most types
of code switching used by the recorded teacher in teaching English based on the
data is Intra-sentential Code Switching where from the 254 utterances which used
code switching, the intra-sentential code switching occurred 128 times (50.39%).
So in this case the teacher mostly used code switching that occurred within a
sentence. The next is followed by Inter-sentential code switching, it occurred 118
times (46.45%). It incites that there about 46.45% of code switching that occurred
in the data are between sentence. The last, it is followed by Tag switching which
occurred at the tag of the sentence. It was occurred 8 times (3.14%) and this is the
less types of code switching that occurred in the presented data.

B. Teacher’s Perception on the Use of Code Switching in the English
Classroom

When the teacher was asked about his perception on the use of code
switching in the English classroom, the teacher said it should be used especially to
facilitate the students in understanding the lesson being studied. He tended to
switch from English to Bahasa Indonesia by considering the students’ English
proficiency because the English level proficiency of his students is still low.
According to him that from five classes that he teaches, only one or two of the
students that can response when the teacher speaks English to him/her. He also
said that when he taught English, he still used fifty percent Bahasa Indonesia and
fifty percent English. He added that when he had just joined English teacher
training, he always spoke English in teaching because it is recommended and even
the curriculum recommends using 70% English in teaching English but then when
he kept using English there was no response from the students that’s why he
switched it into Bahasa Indonesia. It suitable with what Sert (2005) said that the
teacher uses code switching in order to transfer the necessary knowledge for the
students for clarity. Following the instruction in target language, the teacher code
switches to native language in order to clarify meaning, and in this way stresses
importance on the foreign language content for efficient comprehension.

And then he was asked whether he used code switching in the English

classroom, the teacher responded that yes and he also said that he wanted to keep
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speaking English as much as possible during the lesson but he stated in the same
time he used code switching in his teaching and that Bahasa Indonesia and in
some situation, it was more beneficial to use than English. These situations dealt
with understanding, when teaching grammar and explaining the new vocabulary.
He also argued that when he didn’t use Bahasa Indonesia then the students would
not understand the lesson (grammar). The next situation that made the teacher use
code switching in teaching English was when he explained the context and the
structure of the text that was being studied. The other situation that made him
switched his language from English to Bahasa Indonesia is the teachers have
target, that is to make the students understand about the lesson that they are
studying and to finish the material in the provided time and the other target is the
test. He said those targets made them to take the easier ways that is to switch from
English to Bahasa Indonesia.

When questioned about which he used more in teaching, code switching
from Bahasa Indonesia to English or from English to Bahasa Indonesia, he said
that he used more code switching from English to Bahasa Indonesia especially
when he translated the material from the handbook or Students’ worksheet (LKS).

The next when asked about the ideal frequency of English use in English
classroom, that teacher said it should be seventy percent because it is English
subject, it should be English is more than Bahasa Indonesia but there was nothing
he could do because the students’ English level proficiency forced him to break it.
He also said suppose like in the city, the students have high motivation and ability
to study and speak English he will also force himself to keep speaking English.

When asked which is more efficient, code switching from English to
Bahasa Indonesia or Bahasa Indonesia to English then the teacher said from
English to Bahasa Indonesia because the orientations are listening and speaking,
when he used English to Bahasa Indonesia, it means that he made the students to
try to understand the what they listen. The writer continued by asking how the use
of code switching from English to Bahasa Indonesia influence the students’
learning mastery then the teacher said it influence better. Then the writer asked
again about the positive and the negative effect of using code switching in

teaching then he said the positive effect is the students understand more and by
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speaking English, it habituated the students to listen to English but there was no

negative effect.

And the last question that the writer asked was whether he did code

switching consciously or not then he said he sometimes did it unconsciously even

though he has known that the English teachers are emphasized to always speak

English.

Conclusion

1.

From the result of the data analysis, it was also found that there were three
types of code switching used by the teacher in the presented data, including
inter-sentential code switching, intra-sentential code switching and tag
switching, but the most dominant was intra-sentential code switching then
followed by intra-sentential code switching and the least was tag switching.

The study also reveals that the teacher was not always aware of his own code
switching and that code switching was often done unconsciously. This can be
seen from the comparison between the result of the observation and the
answers of the interviews that the writer gave to the teacher. The teacher
recommended that English should be used more than Indonesian in teaching
English but however the teacher also stated that the teacher should consider

some things, including the students’ proficiency level.

Suggestions

Referring to the findings and conclusions presented above, the writer

suggests the following items:

1.

The English teachers should consider to use code switching in teaching but it
should be limited because it can make the students lazy to study English
because they will always waited for the switching to Indonesian. It can be
done as long as it’s purpose is to make the students understand more the
material being studied.

In the future, there should be more researchers in relation with the use of code
switching in the English classroom, so it will be very interesting to

investigate whether there are any difference between teacher’s code switching
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habits and teacher’s opinion about code switching. It would be also
interesting to study more whether the code switching used by the teacher is

the phenomenon of borrowing or not.
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Abstract

This research aimed to investigate the students’ language learning
strategies used in mastering speaking skill by the students in mastering
speaking skill. The researcher applied mixed method research, Qual-
quant model. The Population of this research was the fourth semester
students of English and Literature Department of UIN Alauddin
Makassar. The Sample was the fourth semester students of English
and Literature department, which consist of 15 students choosed
randomly. This research used simple random sampling technique. This
research applied think aloud and questionnaire as the instrument. The
result of this study showed that students’ language learning strategies
used in mastering speaking skill were (1) memorizing vocabularies
and using picture categorized as memory strategies (2) listening to the
music, watching English video, watching English movie, watching
English TV program, listing difficult vocabularies, using dictionary,
practicing, reading English text, speaking alone, repeating, guessing,
doing conversation, repeating were categorized as cognitive strategies
(3) Joining the club meeting and getting course, were categorized as
metacognitive strategies (4) using similar word was categorized as
compensation strategies. (5) Speaking with their friend and speaking
alone or herself were categorized as social strategies and (6)
discussing problem was categorized as affective strategies.

Key words: learning strategies, mastering speaking skill

Abstrak

Penelitian ini bertujuan untuk menginvestigasi strategi belajar siswa
yang digunakan dalam menguasai kemampuan berbicara. Penelitian
ini menggunakan metode campuran yaitu  Qual-quant model.
Populasi dalam penelitian ini adalah mahasiswa semester 4 jurusan
bahasa dan sastra Inggris UIN Alauddin Makassar. Sampelnya
adalah mahasiswa semester 4 yang terdiri dari 15 mahasiswa dipilih
secara acak. Penelitian in menggunakan jenis instrument yaitu
berfikir secara mendalam (think aloud) dan angket. Hasil penelitian
ini menunjukkan bahwa strategi belajar yang digunakan mahasiswa
dalam menguasai kemampuan Dberbicara adalah (1) menghafal
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kosakata dan menngunakan media gambar yang termasuk dalam
memory  strategies (2) mendengarkan  musik, menonton
videoberbahasa inggris, menenoton film, menonton siaran TV
berbahasa Inggris, mencatata kosakata yang susah, menggunakan
kamus, membaca kalimat berbahasa Inggris, berbicara sendiri,
pengulangan, menebak, melalkukan percakapan, adalah termasuk
dalam kategori cognitive strategies (3) mengikuti Club meeting dan
kursus, termasuk dalam metacognitive strategies (4) mennggunakan
padanan kata yang sama, yang termasuk dalam compensation
strategies (5) berbicara dengan teman an berbicara sendiri, termasuk
dalam social strategies dan (6) berdiskusi termasuk dalam affective
strategies.

Kata kunci: strategi belajar, menguasai keterampilan berbicara

Introduction

Mastering foreign language in universities is one of requirements to be
successful in many fields because now days, mastering the language, students can
communicate actively to the people. As a foreign language that commonly used,
English has a big role in connecting the students for many purposes, such as to
study abroad or to look for a job in companies. Although the countries they look
for studying or companies they will work may not be English country or foreign
company, but they need master English, in this case speaking as tool of
communication. So, in communication, speaking becomes an important skill that
must be mastered.

In communications, speaking shows as dominat ways in our activities.
Speaking connects individuals with others in which individuals interact. Hence, it
is no doubt to say that English speaking skills are essential to be mastered by the
people especially by students in Universities. Although, the requairement to
master English speaking is actually understood by the students that is very
needed, but the realitis many students from university in Indonesia can not speak
English well, even to introduce themselves after learning English at least three
years or in the sixth semesters right now.

There should be some aspects which cause this problem; one of the aspects
is the low of understanding of using students’s learning strategies in mastering
speaking skill. Students are never practice English with their friends, seldom talk

or listen to the native speakers, less of vocabularies, lack of using the new words
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in conversations, afraid of using English, all the aspects mentioned above will be
the part of the sixth srtategies developed by Oxford (1990), those are memory
strategies, cognitive strategies, compensation strategies, metacognitive strategies,
affective strategies and social strategies.

In relation to such conditions, applying a good and an appropriate strategy
in learning speaking English will be the one choise in mastering it. Oxford (1990)
argued that good strategy applied by the students influence the success of
language learning, in this case speaking skill and there seems to be no questions
that foreign language learners should be equipped with appropriate learning
strategies in order to master target language more effectively and efficiency
because language learner is an intentional and strategic effort. This is connected
also with Chamot et al in Sawitri (2012) who stated that the goal of learning
strategies is to assist learners in developing awareness of their own learning. She
argues that learners who aware of their own learning processes, strategies and
preferences, are able to regulate their learning activities and become increasingly
independent.

Based on the background above, this study attempts to investigate the
student’s language learning strategy used in mastering speaking skill by the
students of English and Literature Department of UIN Alauddin Makassar.
Moreover, this study is also expected to find out the different strategy used by
high achiever and low achiever students. It is expected from the result, this
research will have contribution to the understanding of strategies for the students
in learning especially in mastering speaking skill.

Based on the statement above, the writer would like to present the
following research question: What are the students’ language learning strategies
used by the fourth semester students of English and Literature Department at UIN

Alauddin Makassar in mastering speaking skill?

Learning Strategies
Learning strategies refer to the technique or device which a learner may
use to acquire knowledge” (Rubin, 1975). Oxford (2003) defined learning

strategies as "specific actions, behaviors, steps, or techniques, such as seeking out
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conversation partners, or giving oneself encouragement to tackle the difficult
language task used by students to enhance their own learning”. When the learner
consciously chooses strategies that fit his or her learning style and the foreign
language task at hand, these strategies become a useful toolkit for active,
conscious, and purposeful self regulation of learning.

Ramirez (1986) simply defined learning strategies when he says,
“techniques, approaches, or tactics that learners used are classified as learning
strategies”. He does not further specify what such concept as techniques,
approaches, and tactics refer to, except that he, following Chamot and Kupper
(1989), maintains that these strategies enable students to develop competence in
the target language through the use of various techniques to help them
comprehend, store and remember new information and skills.

Brown (1994), in his attempts to distinguish between learning strategies
and learning style, defines strategies as "specific methods of approaching a
problem or task, modes of operating of achieving a particular end, or a planned
design for controlling and manipulating certain information". Learning strategies
are different from learning style in that, according to Brown (1994), strategies are
very widely within an individual, while styles are more constant and predictable.
How can Learning Strategies be Classified

Oxford (1990) classified learning strategies into six groups; they are
memory strategies, cognitive strategies, compensation strategies, meta-cognitive
strategies, affective strategies and social strategies. Those six groups then
classified into two categories, they are direct strategies (memory strategies,
cognitive strategies, compensation strategies) and indirect strategies: (meta-
cognitive strategies, affective strategies, and social strategies). The following is
the explanation of classification of learning strategies provided by Oxford.

1) Direct strategies

Language learning strategies that directly involved the target language are
called direct strategies. All direct strategies require mental processing of the
language, but the three groups (memory strategies, cognitive strategies, and
compensation strategies) of direct strategies do this processing differently and for

different purpose.

62



Ethical Lingua Vol. 1, No. 2 Agustus 2014

a) Memory strategies

Memory strategies help learner link one target language item or concept
with another but do not necessarily involve deep understanding. Memory
strategies reflect very simple principles, such as arranging things in order, making
associations, and reviewing.
b) Cognitive strategies

Cognitive strategies enable the learner to manipulate the language material
in direct ways, e.g., through reasoning, analysis, note-taking, summarizing,
synthesizing, outlining, reorganizing information to develop stronger schemas
(knowledge structures), practicing in naturalistic settings, and practicing structures
and sounds formally.
c) Compensation strategies

Compensation strategies (e.g., guessing from the context in listening and
reading; using synonyms and "talking around” the missing word to aid speaking
and writing; and strictly for speaking, using gestures or pause words) help the
learner make up for missing knowledge.
2) Indirect strategies

Indirect strategies are divided into metacognitive strategies, affective
strategies, and social strategies. All these strategies are called as ‘indirect' because
they support and manage language learning without directly involving the target
language. Indirect strategies are useful in virtually all language learning situations
and are applicable to all four language skills: listening, speaking, reading, and
writing.
a) Metacognitive strategies

Metacognitive strategies (e.9., identifying one's own learning style
preferences and needs, planning for a target language task, gathering and
organizing material, arranging a study space and a schedule, monitoring mistakes,
and evaluating task success, and evaluating the success of any type of learning

strategy) are employed for managing the learning process overall.

b) Affective strategies
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The term of affective refers to emotions, attitudes, motivations, and values.
Affective strategies included anxiety reduction, self-encouragement, emotional
self awareness. It is associated with learners' attention and effort. to control
psychological barriers such as feeling shame of using English, afraid of making
mistake, nervous, etc.

c) Social strategies

Social strategies (e.g., asking questions to get verification, asking for
clarification of a confusing point, asking for help in doing a language task, talking
with a native-speaking conversation partner, and exploring cultural and social
norms) help the learner work with others and understand the target culture as well
as the language. It is associated with the learners' learning behavior
characteristically requiring involvement of other people either peer friends as co-

learners or teachers English speakers as reference.

Speaking
a. The Nature of Speaking

Speaking is famous as oral skill that has an essential role in human
interaction and communication. When people communicate their ideas minds and
feeling to the other, they will speak as tool transfer of what they want .There some
definitions given by linguists as in the following:

1. Bryrne (1984: 32) says that oral communication is a process between speaker
and listener, involving the productive of skill in speaking and the receptive
skill of understanding. Both the speaker and the listener have positive
function to perform. The speaker has encode the message to be conveyed and
appropriate language while the listeners (no less actively has to decode or
interpret) the message.

2. Heaton (1986: 72) defines that speaking ability as the ability to communicate
ideas appropriately and effectively. In short, speaking ability is the ability to
speak appropriately and effectively in a real communicative situation in other

to communicate ideas to others.

b. The Elements of Speaking
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Harmer (2003: 269) states that the ability to speak English presupposes the

elements necessary for spoken production as follows:

1)

a)

b)

d)

2)

Language features

The elements necessary for spoken production, are the following:
Connected speech: in connected speech sounds are modified (assimilation),
omitted (elision), added (linking r), or weakened (through contractions and
stress patterning).
Expressive devices: native speakers of English change the pitch and stress of
particular parts of utterances, vary volume and speed, and show by other
physical and non-verbal (paralinguistic) means how they are feeling
(especially in face - to - face interaction). The use of these devices contributes
to the ability to convey meanings.
Lexis and grammar: teachers should therefore supply a variety of phrases for
different functions such as agreeing or disagreeing, expressing surprise,
shock, or approval.
Negotiation language: effective speaking benefits from the negotiator
language we use to seek clarification and show the structure of what we are
saying. We often need to ask for clarification when we are listening to
someone else talks and it is very crucial for students.
Mental / Social Processing

Success of speaker’s productivity is also dependent upon the rapid

processing skills that talking necessitates.

a)

b)

Language processing: Language processing involves the retrieval of words
and their assembly into syntactically and propositionally appropriate
sequence.

Interacting with others: effective speaking also involves a good deal of
listening, an understanding of how the other participants are feeling, and
knowledge of how linguistically to take turns or allow others to do so.

(On the spot) information processing: quite apart from our response to other’s
feelings, we also need to be able to process the information they tell us the

moment we get it.
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Dobson (1975: 65) states that there are some elements involved in
speaking skill; they are vocabulary, functional grammar, and frequency of
practice, motivation, appropriate topics, self -confidence and situation.

1. Vocabulary

Vocabulary is the most important thing to be mastered by the students. It is
always exists in every time speaking. Without vocabulary, the communication
among people is impossible happened. .

2. Functional Grammar

One factor influencing the students’ speaking is functional grammar. In
this case, using a grammar in their pattern of communication should be trained as
habit and they can apply them automatically when they do the conversation.

3. Motivation

No doubt, motivation has a big influence in learning process. All activities
in the world need motivation, but sometimes the students are not motivated to
speak.

4. Appropriate Topics

In learning and teaching process, the teacher should give the student some
opportunities to speak in front of the class or they should be given many
interesting material.

5. Self Confidence

Speaking is the oral communication. When we speak to other people, we
need high self-confidence in order to our conversation running well. The students
who have less self-confidence sometimes get difficult in improving their speaking,
afraid and shy, so, they cannot communicate.

6. Situation

Both formal and informal situation, the students are expected to speak
freely without pressure.

In general, there are some elements involved in speaking skill (Heaton:

1991), they are accuracy, fluency, and comprehensibility.
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1) Accuracy

Accuracy is achieved to some extent by allowing students to focus on
elements of phonology, grammar, and discourse in their spoken output. Accuracy
states of being correct or exact and without error.
2) Fluency

Fluency indicates a process of speaking that hammered at speed, average
time and compatibility between successively generated messages. Fluency is a
speech and language pathology term.
3) Comprehensibility

Comprehensibility has two common senses. In its narrow sense it denotes
the mental processes by which listener take in the sounds uttered by a speakers
and use them to construct an interpretation of what they think the speaker intended
to convey.
a. The Characteristics of Speaking

Brown (2001: 225) states that the characteristic of speaking are:
1) Clustering

Fluent speech is phrasal, not word-by-word. Learners can organize their
output both cognitively and physically (in breath groups) through such clustering.
2) Redundancy

The speaker has an opportunity to make meaning clearly through
redundancy of language. Learners can capitalize on this feature of spoken
language
3) Reduced Forms

Contractions, elisions, reduced, vowels, etc. All form special problems in
teaching spoken English. Students who don’t learn colloquial contractions
sometimes develop stilted, bookish quality of speaking that in turn stigmatize
them.
4) Performance Variables

One of the advantages of spoken language is that the process of thinking
as you speak allows you to manifest a certain number of performance hesitations,

pauses, backtracking, and corrections.
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5) Colloquial Language

Make sure your students are reasonably well acquainted with the words,
Idioms, and phrases of colloguial language and that they get practice in producing
these forms.
6) Rate of Delivery

Another salient characteristic of fluency is rate of delivery. One of your
tasks in teaching spoken English is to help learners achieve an acceptable speed
along with other attributes of fluency.
7) Stress, Rhythm, and Intonation

This is the most important characteristic of English pronunciation, as will
be explained below. The stress-timed rhythm of spoken English and its intonation
patterns convey important messages.
8) Interaction

As noted in this previous section, learning to produce waves of Language
in a vacuum-without interlocutors-would rob speaking skill of its richest

component: the creativity of conversational negotiation.

Research Design

In this research, the researcher used mixed method research design. Gay,
Mills & Airasian (2006: 490), stated that there are three types of mixed methods
research designs: (1) Qual-quan model, is well-known as exploratory mixed
method design. Qualitative data are collected first and more heavily weighed than
quantitative data. (2) Quan-qual model, is known as the explanatory mixed
method design’, quantitative data are collected first and more heavily weighed
than qualitative data. (3) Quan-Qual model, is known as the triangulation mixed
method design, quantitative and qualitative data are equally weighed. The
researcher choosed Qual-quant model because qualitative data was the main and
heavily weighed method, in this case Think aloud data as the main instrument,

where quantitative data, questionnaire, only support the data from qualitative.
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Findings

To investigate the students’ language learning strategies used by the fourth
semester students of English and Literature Department of Adab and Humanities
Faculty at UIN Alauddin Makassar, the researcher used two instruments; they
were think aloud and questionnaire of SILL (Strategy Inventory for Language
Learning) developed by Rebecca Oxford (2009). The result of analysis was
presented qualitatively and quantitatively.
1) Student A

The following statement was the statement of student A about his
language learning strategies.

In learning English, | have various strategies in order to make me comfort

in learning English. First, | join in club meeting and always watch native

speakers’ videos, such as AG. Hoge video, but if getting bed mood, I use
music and movie as media to learn. | also use dictionary that is Longman
dictionary.

Based on the description above, it showed that the strategies used by
student A in speaking are joining the club meeting, watching English video,
listening to the music, watching movie and using dictionary.

2) StudentB

The following statement was the statement of student B about her
language learning strategies.

The strategy that | use in speaking is by listening to the music or

memorizes vocabularies that | hear recently. Besides that, the most

important is, | speak with my friend or my lecturer, like in discussion or in
seminar. In addition, sometimes | listed hard vocabularies.

Based on the description above, it found that the language learning
strategies used by the student B in speaking are listening to the music,
memorizing vocabularies, practicing and listing difficult vocabularies.

3) StudentC
The following statement was the statement of student B about her

language learning strategies.
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To increase my English skill, the first thing that | do is memorizing

vocabularies, practicing my speaking with my friends, joining English

meeting club that can help me improving my English knowledge, listening
to the music, watching movies and reading English text.

Based on the description above, it found that the language learning
strategies used by the student C in speaking are listening to the music,
memorizing vocabularies, practicing, joining English meeting club, watching
movie and reading English text.

4) Student D

The following statement was the statement of student D about her
language learning strategies.

My strategy in learning speaking is by joining the club meeting. | can

discuss there with my friends. Sometimes | speak alone in my room of what

| think at that time. The last is, I listen to the music, try to repeat and guess
of what the singer said the meaning or the pronunciation.

Based on the description above, found that the language learning strategies
used by the student D in speaking are joining English meeting club, speaking
alone, repeating, guessing and listening to the music.

5) StudentE

The following statement was the statement of student E about her language
learning strategies.

| always speak with my friend. If I meet with them, I greet them by using

English. I always listen to the music then translate it and | always join or

sing together in order to improve my pronunciation. Sometimes, | just

speak alone and try to improve my pronunciation

Based on the description above, it showed that the language learning
strategies used by the student E in speaking are Speaking with her friend, listening
to the music and speaking alone.

6) Student F
The following statement was the statement of student F about her language

learning strategies.
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Strategies that | used in speaking are imagining something then speak

alone, speaking with my friend, getting course and discussing problem.

Based on the description above, it showed that the language learning
strategies used by the student F in speaking are speaking with her friend, getting
course, speaking alone and discussing problem.

7) Student G

There were some strategies that student G used to improve her English
speaking skills. The following statement below was the statement of student G
about her language learning strategies

The strategy that | used in learning speaking, | invite my friend to speak in

English. In other that, | always write a new word or a sentence in a paper

then | put in the wall (A place that | see around me). Sometimes, | watch

English movie and imitate what they said.

Based on the description above, it showed that the language learning
strategies used by the students G in speaking are speaking with her friend, writing
a new word or sentence and watching movie.

8) StudentH

The following statement below was the statement of student H about her
language learning strategies.

When | want to improve my speaking skill, I always call my friend to

discuss something by using English. Looking for one theme, discussing and

solving it by using English and when | do not know in English, | just keep
silent and give the understanding by using another word or the similar
word.

Based on the description above, it showed that the language learning
strategies used by the students H in speaking are discussing with her friend and
using another word or similar word
9) Student |

The following statement was the statement of student | about her language
learning strategies

| always watch English movie and listen to the music while sing to make

easier, | look for lyrics in the internet than | follow. Besides that, | always
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discuss with my friends by using English and looking for the word and

pronunciation in dictionary if I find difficult word. Speak by myself using

English is my last strategy in learning speaking and I like it so much.

Based on the description above, it showed that the language learning
strategies used by the student I in speaking are watching movie, listening to the
music, discussing and speaking with her self
10) StudentJ

The following statement was the statement of student J about her language
learning strategies.

My strategy in learning speaking is listening to the English song.

Therefore, | get many vocabularies. I also watch English TV program.

Based on the description above, it showed that the language learning
strategies used by the student J in speaking are listening to the music and
watching English TV program

Related to the finding above, it concluded that the language learning
strategy used by the students in mastering speaking skill connected with the
Oxford theory are: (1) memorizing vocabularies and using picture categorized as
memory strategies (2) listening to the music, watching English video, watching
English movie, watching English TV program, listing difficult vocabularies, using
dictionary, practicing, reading English text, speaking alone, repeating, guessing,
doing conversation, repeating were categorized as cognitive strategies (3) Joining
the club meeting and getting course, were categorized as metacognitive strategies
(4) using similar word was categorized as compensation strategies. (5) Speaking
with their friend and speaking alone or herself were categorized as social

strategies and (6) discussing problem was categorized as affective strategies.
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Abstract

This research is about the correlation of Parenting and Socioeconomic
Status (SES) towards English Learning Readiness (ELR) of children.
This study was aimed to find out the correlation of parenting quality
and socioeconomic status towards English learning readiness of
children. This research applied quantitative research, the case
conducts in correlational research which describes an existing
condition. The population of this research was students from all
elementary school in Kecamatan Tamalate Makassar where English is
tought at second grade. The representation of the population in this
research is the 2nd year students of six elementary schools in
Kecamatan Tamalate academic year of 2012/2013 who have collected
the two questionnaires which is distributed to them and filled out by
their parents. Total number of the sample is 105 students chosen from
the questionnaires which is collected and has filled properly by
parents. The data were obtained by using two kinds of instruments,
those are questionnaires of parenting and socioeconomic status which
have tested the validity in a number of students and data of the ELR of
children got from student’s English achievement in school. Those data
were analyzed by using path analysis of Amos 20.0. The researcher
concludes that (1) the correlation of parenting with ELR indicates the
higher quality of parenting they have the higher children gain ELR, on
the contrary the less quality of parenting they have the less children
gain ELR, (2) SES has almost none indication to have correlation with
ELR, (3) The higher SES the better parenting do and the lower SES
the worst parenting do.

Key words: parenting, socioeconomic status, english learning
readiness.

Abstrak

Studi ini bertujuan untuk mencari tahu hubungan Parenting dan
Status Sosial Ekonomi (SES) terhadap Kesiapan Belajar Bahasa
Inggris (ELR) anak. Penelitian ini bertujuan untuk mencari tahu
hubungan antara kualitas parenting dan status sosial ekonomi
terhadap ELR anak. Kajian ini menerapkan penelitian kuantitatif dan
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digolongkan kedalam penelitian korelasi yang mendeskripsikan
tentang kondisi yang sudah ada. Populasi dalam penelitian ini adalah
siswa kelas dua dari enam sekolah dasar yang ada di Kecamatan
Tamalate Makassar tahun ajaran 2012/2013 dimana bahasa Inggris
diajarkan pada kelas dua. Jumlah sampel adalah 105 siswa yang
dipilih dari jumlah kuesioner yang terkumpul dan diisi secara baik
oleh orang tua. Data diperoleh dari dua jenis instrumen, yaitu
kuesioner parenting dan status sosial ekonomi yang telah diuji
validitasnya pada sejumlah siswa. Data dari ELR anak diperoleh dari
pencapaian bahasa Inggrisnya di sekolah. Data-data tersebut
dianalisa dengan menggunakan analisis jalur Amos 20.0. Peneliti
menyimpulkan bahwa (1) semakin tinggi kualitas parenting yang
diperoleh anak semakin baik kesiapan belajar bahasa inggris anak,
sebaliknya semakin rendah kualitas parenting yang diperoleh semakin
rendah pula kesiapan belajar bahasa inggrisnya, (2) SES hampir
tidak memberikan pengaruh terhadap kesiapan belajar bahasa inggris
anak, (3) semakin tinggi SES semakin baik kualitas parenting yang
diberikan, sebaliknya semakin rendah SES semakin rendah pula
kualitas parenting yang diberikan pada anak.

Kata kunci: parenting, status sosial ekonomi, kesiapan belajar anak.

Introduction

Learning readiness ascertained has close relation with learning outcomes,
matured learning readiness can produce a good learning outcomes as concluded
by Putri (2011) and Darso (2011) in Suviana (2012). Increasing the ELR of the
students needs the involvement of parents in home. Low parental education level
and/or lack of parental knowledge about how necessary it is to talk to children,
read to children, and explain to children to acquaint them with the English
language circumstance, contribute the low level of ELR. Children believe that
parental involvement is important, they commonly realized that their parents are
involved in their learning. They indicated parents and other adults living with
them, "encourage them to work hard at school,” " praise them for doing well,” and
"check to see if they are doing their homework". Parenting could play an
important role in determining a child’s ELR performance. It is believed that
parenting may perhaps be one of the sources of influence that determine a child’s
ELR performance.

Studies have indicated that parents with higher educational level could

motivate the intellectual potential within children that may lead them to perform
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better in school then in return they strive for further education (Haveman &
Wolfe, 1995 in Hanafi, 2008). For example, parents’ educational level may
influence endorsement to children to introduce English earlier. Educated parents
were also found to be able to make constructive decisions, such as how much time
to spend with their children or how much income to give for their children’s
education. Time available in foster children is the indication of communication
frequency between children and parents. This avenue could be the best moment to
teach children vocabulary or any kind of simple phrase. But this kind activity will
be existed if parents has English knowledge even just a bit, or having competence
to read and write. Low income parents could empower themselves to help their
children mastering English Language at early age in order to get a bigger chance
in the future. Regarding to these research problems, the researcher formulated
research question “Do Parenting and Socioeconomic status have correlation to
English Learning Readiness of children?”

The result of this research is expected to have significance as the source of
information about the strenghts and the weaknesses of students regarding their
parenting specially provide an accurate data about the correlation of Parenting and
Socioeconomic Status toward the students’ ELR. The result also expected to be
the useful information for teachers, particularly English teachers to develop their
sensibility towards the students background in order to be a consideration in
designing Lesson Plan to enclose authentic materials to make it more effective,

communicative and functional.

English Learning Readiness

Some teachers are quite aware about their pupil tremendous differences,
but it is not a guarantee for teacher to teach successfully in the classroom.
Teachers should know the nature and the extent of these differences. It needs
more than just knowing about learning, teacher should aware about the learners’
differences, the factors which bring these differences, the methods which seem
best fitted to appraising readiness, and taking readiness which had been built

before entering the classroom into account in teaching (Blair, et al. 1967).
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When teacher entering the English class suddenly, they will find that the
ELR of students are vary. It will be very hard to find class in a same standardized
performance of students in their English ability. They have various previous
knowledge in English that they experienced from their home, kindergarten and
any other settings they got before entering elementary school.

Nasution (1987) stated that learning readiness is conditions overtake the
learning process. Based on the statement above, it is true that before the target
performance of one activity of learning such as English, there are some conditions
supported before. In order for children to fully benefit from school instructions in
English subject, they need to be given previous knowledge of English at their
fullest learning potential. The most potential children find this environment is
their own home involving parents and their home facilities. Children master
different skills at different ages; no two children will master skills at the same
rate. It is the opportunity for parents to be aware of what material they could give
to their children before entering level of elementary school that included English
as their subject.

English Learning Readiness is a period when a student is ready to learn
English at the first grade they are given English subject in elementary school. In
Indonesia, many elementary schools applied English as a subject at the first level.
That is why learning readiness which they aquired in home is important for
student in order to be success in school. If a student does not have the framework
on which to place the newly learnt information, they will have difficulties
retaining it or even comprehending it. Students can become overwhelmed and can
start to have negative feelings about school and learning, likewise when they

come to English language learning.

Parenting

The researcher took a theory from Saxton (1983) to become the
measurement of parenting quality in this research. The theory has clearly
explanation about the components of development in which parents can do to
promote the full development of whatever potential a child may possess as

follows:
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1) Providing adequate nutrition

Nutrition is a component that might be ignored by some parents whereas
the process of brain development even before the child is born and considering to
time extent, the development even before the child is conceived. Adequate
nutrition is necessary to provide the basic elements that are used in the brain
development. Physical development of children’s brain between the time of
conception and the time they are eighteen to twenty four months old determine
their fullest potential of the development.
2) Providing emotional security

Emotional security in children such as affection, acceptance,
understanding, and respect will construct consideration about the world as
relatively good, stable, pleasant, and ultimately manageable. Conversely when
these needs are not satisfied, children will sense the world as unstable, unpleasant,
and threatening, and feel relatively inadequate to cope with the exigencies and
demands of a dangerous and hostile environment (Coleman 1979 in Saxton 1983).
When the children have found their basic trust, their world is quicksand. Without
the basic trust they cannot establish autonomy (self-reliance) and through
successive stages, they develop their full potential as individuals (Erikson 1963 in
Saxton 1983). The critical period for the provision of emotional support seems to
be from birth to about five years of age, deprivation after this period does not give
extreme damage moreover if the early experience of parental care has been
enriched. Children whom their needs in affection are fulfilled become increasingly
easy to love whereas children whose do not become increasingly hard to love,
irritable, demanding and petulant.
3) Instilling values

A child acquires value through their interaction within the family.
Anything prohibited or demanded, what is respected or disdain, idealized or
ridiculed in their society which the family held and transmitted to their children.
Such values influence the type and the extent of the mastery skills the child
initially acquires. Family values conveyed to children in different behaviors which
make different affects in the children’s skills mastering and influence their

progress in school and subsequent lifestyle.
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4) Teaching mastery skills

The importance of providing the information, equipment, and
opportunities necessary for the acquisition of mastery skills, should not be
abandoned. Acquiring English does not need the intentional process, it could be
experienced in any time from the manipulation objects in their environment.
Parents have a role as the conductor in the learning process.

Socioeconomic Status (SES)

Idi (2010) mentions that sociology experts believe that almost all of the
sectors are unequal, socioeconomic is the sector that the researcher interested in
where children raised in different family with different level of SES. SES is an
economic and sociological combined total measure of an individual's or family’s
economic and social position in relation to others, based on income, education,
and occupation. When analyzing a family’s SES, the household income, earners'
education, and occupation are examined, as well as combined income, versus with
an individual, when their own attributes are assessed. Describing socioeconomic
status of a family, it would be classified into three categories, high SES, middle
SES, and low SES. A family or individual categorized into one of the three
above, any or all of the three variables, income, education, and occupation can be
assessed.

Methodology

This research applied quantitative research, the case conducts in
correlational research which describes an existing condition. This research has
tried to determine the correlation between parenting and socioeconomic status to
the English Learning Readiness of children. The data were obtained from two
questionnaires of parenting and socioeconomic status which have tested the
validity in a number of students. The questionnaires delivered to six elementary
schools in Kecamatan Tamalate which applied English as their subject in first and
second grade of students. 105 questionnaires of each parenting and socioeconomic
status are considered filled properly by their parents are chosen to analyze further.

Amos 20.0 used to analyze the data by using path analysis.
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Findings

The statistic gives two equations which show the correlation of parenting,
SES and ELR. The path analysis in Model 3 which is chosen as the best model in
this statistic and the Intercepts result two equations known as Structural Equation
Model (SEM) as follows:

P =0.59s Y=77.95+0.34p-0.05s

Path analysis in Model 3 is as follows:

SES

-.05

ELR

Parenting

Figure 1. Path Analysis of SES, Parenting and ELR
1) Correlation of Parenting with ELR

The unstandardized regression weights shows that Parenting has a positive
correlation towards ELR with probability values p=0,021<a=0.05 which mean
significant correlation. It is shown from path coefficient of Parenting to ELR as
8,917. The path coefficient analysis is the unstandardized one, so it is required the
standardized coefficient to compare both of them. It has to be done because the
unstandardized regression weight cannot be compared between one and another.

Figure 1. shows that the correlation of ELR and Parenting with path
coefficien is 0.342. Hypothesis 1 which is aimed to find out the correlation of
parenting and ELR shows a positive one with probability value is p=0.021<0.05
means that the correlation is significant (H1 is accepted).

The analysis shows that correlation of parenting and ELR is low, it could
be caused by the condition of parents whose job mostly as a daily laborer and
retailer. Therefore, the researcher can assume that parenting also needs the support
of financial background in their efforts to encourage their children to acquire
English. But this kind of support seems hard to find in low income family due to
their capability in financial. Most of them run their children’s education without

making any plans.
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2) Correlation of Socioeconomic Status with ELR

The unstandardized regression weights shows that SES has a negative
correlation towards ELR with probability value p=0,687>0=0.05 which is not
significant. It is proved from the path coefficient of SES to ELR as -1,123.

As comparison, the result of the Standardized Regression Weight is the
same with Unstandardized Regression Weights. The coefficient of correlation
SES to ELR is -0.053. The statistic shows a negative correlation of SES and ELR
(Hypothesis 2). But probability value of this correlation is p= 0.687 means the
correlation is not significant (H2 is rejected).

Scheele et al. (2010) in Paradis (no date) suggests socio-economic status
should be considered as a separate factor from overall quantity of L2 input in the
home. In line with the finding, the almost none correlation of SES and ELR
verifies the theory from Paradis. This finding supports the previous one about
correlation of parenting and ELR. So, it is not necessity for children supported
with a great financial to find them accustomed to English.

Appropriate parenting can do much to make up for a poor start in life and
for the correlates of poverty (Eloff & Ebersohn, 2004). Parents actually can make
any effort to overcome inadequacy of their financial to provide English
environment to their children. They do not need to buy expensive toys and
educational games to stimulate their children cognitively, there are many free
material available in their surroundings such as old newspapers, old magazines,
discarded empty boxes foods such as noodles, biscuits and many else and
advertising board on the street can be used for acknowledge the English. To
connect with internet is not expensive things nowadays. Many internet shops
provide a cheap price to get on line with the internet. Moreover, this is one of
children’s favorite places to play recently. By guidance from parents or adult,
children can acquire the new language from many resources. Eloff & Ebersohn
(2004) states that the more the child’s environment promotes intellectual
stimulation, feelings of personal value and control, the more likely she is to
overcome the effects of a poor start in life.

3) Correlation of Socioeconomic Status with Parenting
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The unstandardized regression weights shows that SES has a positive
correlation with parenting in coefficient 0.484 with probability value
0.00<0=0.05. In line with the standardized regression weights, the path analysis
above shows the correlation between the criterion toward the predictor is that SES
correlates to Parenting as much as 0.59. The probability value of this correlation is
p=0.000<p=0.001.

Socioeconomic status of family has a crucial role in children’s
development. Financial stability will bring parents to make a better relationship
with children because they can focus to children and their development (Idi,
2011), as Eloff & Ebersohn (2004) states that a lack of parental interaction can
deter child development.

Conclusion and Suggestion

Based on the findings and discussion in the previous chapter, the
researcher put forward the following conclusions:

1. The correlation of parenting to ELR (H1) is 0.34, this is significant since the
probability value is 0.021<a=0.05. The researcher concludes that the
correlation of parenting with ELR indicates that the higher quality of
parenting they have the higher children gain ELR, on the contrary the less
quality of parenting the less children gain ELR.

2. Correlation of SES to ELR (H2) is almost none -0.053, means SES has
almost none indication to have correlation with ELR. Probability value of this
finding is 0.687, means that the correlation is not significant. However, the
correlation of SES and ELR still have to be considered in learning readiness
of English.

3. The correlation of SES with parenting (H3) coefficient 0.59 and probability
value 0.00 is significant. This moderate correlation of SES with parenting
explains about the influence of socioeconomic status to parenting. The higher
SES the better parenting do and the lower SES the worst parenting do.

Home is socialization agent for children and parents are their first
educators. Good interaction between them may be a main capital to create English
environment in their surroundings as resources to introduce English for children

early. Socioeconomic status should not be an obstacle for children to get them

82



Ethical Lingua Vol. 1, No. 2 Agustus 2014

accustomed with English environment. However, financial stability will bring

parents to make a better relationship with children because they can focus to

children and their development.
Based on the conclusions above, the researcher addresses the following
suggestion and recommendation:

1. Parents may believe that socioeconomic status is not an obstacle for their
children having competence in English, they can empower their English
learning resources around them to encourage children to be aware in English
environment in order to prepare them ready to learn English at school.

2. Parent should empower their socioeconomic status to create life regularity in
their home which can give pleasantness for children playing and studying
with support of good parenting.

3. Parents with high income household still have to be aware of how they treat
their children, even they provide their children many facilities and English
resources but still, they have to accompany them to use those resources since
parents are the most factors who give their children intervention start from
their prenatal and newborn, including their effort to introduce English in their
daily life.

4. Teacher must be sensitive to the parents’ circumstances. They have to make a
good relationship with parents in order to interact with children more

productively.
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Abstract

The aims of this research are to what extent the implementation of fun
English learning in enhancing students’ vocabulary and to find out
students’ interest toward the implementation of Fun English Learning
to the students at remote school at Limbong. The students are thought
in indoor class and outdoor class by applying fun English learning.
The researcher used experimental research design, which applies pre-
test and post-test. The researcher will use two instruments namely
vocabulary test and interview. The population of this research is the
students at SMP 1 Limbong. There are 98 students was taken from
three classes that are class 7, 8, and 9. The researcher will choose the
eighth grade students, which consists of 20 students as sample. The
results of this research are; 1) the used of fun English learning in
teaching vocabulary improved the students’ achievement, 2) the
students are interest in learning English by applying fun English
learning, Most of them gave positive responses.

Key words: teaching english, remote school, fun english learning

Abstrak

Tujuan penelitian ini adalah untuk melihat sejauh mana penerapan
pembelajaran bahasa Inggris menarik dalam meningkatkan kosa kata
siswa dan untuk untuk menemukan ketertarikan siswa terhadap
penerapan pembelajaran bahasa Inggris menarik di sekolah terpencil
di Limbong. Siswa diajar di dalamdan di luar ruang kelas dengan
menerapkan pembelajaran bahasa Inggris menarik. Peneliti
menggunakan desain penelitian eksperimental dengan menggunakan
tes awal dan akhir. Peneliti menggunakan alat ukur yaitu test kosa
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kata dan wawancara. Populasi pnelitian ini adalah siswa pada SMP 1
Limbong. Siswa sebanyak 98 siswa dari kelas 7, 8, dan 9. Peneliti
memilih kelas 8 terdiri dari 20 siswa sebagai sampel. Hasil dari
penelitian ini adalah; 1) penggunakan pembelajaran bahasa Inggris
menarik dalam mengajarkan kosa kata meningkatkan hasil belajar
siswa, 2) siswa tertarik terhadap penerapan pembelajaran bahasa
Inggris menarik. Sebagian besar dari siswa memberikan respon yang
positif.

Kata kunci: pengajaran bahasa inggris, sekolah terpencil,
pembelajaran bahasa inggris menarik

Introduction

Language teaching in the twentieth century becomes its own as a
profession. It was characterized by frequent change and innovation and by the
development of sometimes competing language teaching ideologies. (Richards
and Rodgers, 2001). Related to the language teaching, there are many kinds of
teaching concept can be applied, such as implementing some approaches and
methods in teaching and learning process.

Mastering vocabulary is one important thing for the students because by
mastering vocabulary, they can express their ideas or opinions, communicate to
others, understand the meaning of text, and can converse each others. As a
current issue, the English become a trouble for the EFL students at school because
many students cannot understand the text, cannot speak in English because there
isn’t idea, and miscommunication. It is happen because learning method that
using by teacher is not appropriate and unattractive, therefore the students don’t
have common vocabulary in their mind.

Some cases also happen to the students at remote school, namely SMP 1
Limbong. Before conducting this research, the researcher investigated the English
learning process at remote school. The purposes of preliminary observation are to
know the ability of students at remote school in English and to see the learning
process in the classroom. As the results: 1). the learning process is not effective
because only once in a month the teacher come to the school, it is caused by the

location of the school is in the top of mountain and to reach that school the teacher
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need three hours bad trip. 2). the ability of the students is still low, it is known by
the test gave to the students. 3). the teacher didn’t has syllabus and lesson plan in
design learning scenario and also the teacher still used conventional method in

teaching.

Problem Statement

1. Is the use of English fun learning effective in enhancing students’ vocabulary
achievement at remote school?
2. How is the students’ interest toward implementation of English fun learning

in remote school?

Objectives

1. To what extent the implementation of English fun learning in enhancing
students’ vocabulary at remote school.
2. To find out students’ interest toward the implementation of English fun

learning at remote school.

Definition of Vocabulary

Richard (2002:258) defines that vocabulary or word also called a base
word or a word family is defined as including the base form (e.g.: make) and its
inflections and derivatives (e.g., makes, made, making, maker and markers). Since
the meaning of these different forms of the word is closely related, it is assumed
that little extra effort is needed to learn them.

Harmer (2003:74) in said that that vocabulary is:

a.  All the words that person knows or use

b.  All the words in a particular language

c.  The words that people use when they are talking

d. A list word with their meaning especially in a book for learning a foreign

language.
Good (2004:242) defined that vocabulary as the words having meaning

when heard or seen even though not produced by the individual himself to
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communicate with others is the words that considered essential for minimal use of
language.

Robert Lado (2003) talked about patterns of difficulty in vocabulary
teaching. He highlighted key issues related to words, the native language factor
and about patterns. He even analyzed Spanish, French and Mexican patterns of
difficulty in their respective vocabulary items. He stated that while dealing with
vocabulary one should take into account three important aspects of words, their
form, their meaning and their distribution and one should consider various kinds
of classes of words in the function of the language. He said that the forms,
meaning distribution and classification of words are different in different

languages. He revealed that these differences might lead to vocabulary problems.

Types of Vocabulary

Nation (2004:75)) stated that there are two words lists, one of function
words and one containing a basic 2.000 word of English vocabulary. In addition,
there is a list of suffixes to be used with 2.000 word list. The list of function
words contains about 230 words of very high frequency. They were not chosen
solely on the basis of frequency, but on the basis of grammatical function. The list
consists of articles, auxiliary verbs, prepositions, conjunction, pronouns, noun
determiner, substitute nouns, intensifiers, and contain often specialized

expressions.
Harmer (2003:59) divided vocabulary in two groups, namely:

a.  Active vocabulary refers to vocabulary that has been learned by the
students. They are expected to be able o use it.

b.  Passive vocabulary refers to words which students will recognize when they
meet them, but they probably not are able to produce it.
Good (2004:252) divided vocabulary into four kinds, they are:

a.  Oral vocabulary refers to words that a person employs them in expressing
ideas orally and actively.

b.  Writing vocabulary refers to words that commonly used in writing.

c.  Listening vocabulary refers to words that commonly used in writing.
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d.  Reading vocabulary refers to words that someone can recognize them when

he finds them in written form.

The Importance of Learning Vocabulary

Learning a language means learning the words of the language because
words are the vital organs in language. Through vocabulary we can express our
feeling and meaning. Harmer (2003:111) said that if you want to describe how
you feel at this very moment you have to be able to find a word which is reflect to

complexity of your feeling.

Goodman and Mohr (2003:12) stated that vocabulary is a basic part of
reading comprehension. It means that we are going to have trouble to understand
the text if we dont know most words in the text. Nunan (2003:187) also argued
that the acquisition of an adequate vocabulary is essential for successful second
language learners because without an extensive vocabulary, the people will be
unable to use the structure and function that may have learned for comprehensible

communication.

On vocabulary instruction leads to the conclusion that there is no single
best strategy to teach word meanings but that all effective strategies require
students to go beyond the definitional and forge connections between the new and
the known. Effective vocabulary teaching as coming down to three critical
notions:

a.  Integration, connecting new vocabulary to prior knowledge.

b.  Repetition, encountering, using the word, concept many times.

c.  Meaningful use multiple opportunities to use new words in reading, writing
and soon discussion.

Fun English Learning

Many language teachers are as concerned to help their students to develop
their ability in learning especially in mastering foreign language. Teacher as
facilitator in learning process should look for the ways that create the learning
process at the classroom more attractive and interest. The students, especially the

young EFL learners need a classroom that comfortable for them. They will feel
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bored when their teacher only apply conventional ways or just give them practice
and homework. The students should give opportunities to develop their ability, to

find how to solve the problem in learning and to create learning result.

In teaching vocabulary, there are many methods or strategy that the teacher
can use, such us; through song, games, picture, and using authentic material from

their environment.

Wright (2009:3) defined that there are five criteria using media or method

in learning:
a.  Easyto prepare.
b.  Easy to organize.

o

Interesting and motivating.
d.  Meaningful and authentic.

e.  Sufficient amount of language.

Conceptual Framework
The conceptual framework underlying this research is given in the

following diagram:

Teaching Vocabulary to student at
remote school

)

Indoor and
QOutdoor Class

!

Using Fun
English Learning

Students’ Students’
Interest vocabulary

Methodologhy
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In this research is applied experimental research, the researcher gave
pretest, treatment, posttest and questionnaire. The pre-test is carried out to find
out the prior knowledge of students, while posttest is done to find out the effect of
the treatment on the students’ vocabulary. The scores of both the pre-test and
posttest is compared to determine the students’ improvement on English
vocabulary by applying fun English learning. The interview is conducted to know
the students’ interest toward the implementing of fun English learning. The

procedures of collecting data are; pre-test, treatment, posttest

Interview

The last activity in the classroom is the interview. The interview was
conduct to the students in order to get information about the level of students’
interest of the use of fun English method in learning vocabulary.

Findings
The researcher has stated in the previous chapter that the way to collect
data in this research is by using tests; pre-test and post-test. These tests aimed at

collecting data of the students’ score of vocabulary test.

1. 37T 1T wUUUET OU UtesteddEPOdstestuD Ow/ Ul

No Respondents Pretest Posttest
1 01 55 100
2 02 70 80
3 03 100 100
4 04 90 100
5 05 95 100
6 06 50 75
7 07 70 90
8 08 60 70
9 09 45 35
10 10 90 95

11 11 15 35

12 12 15 45

13 13 30 60

14 14 10 20

15 15 15 60

16 16 25 50

17 17 35 50

18 18 70 85

19 19 75 95

20 20 75 75
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Total Score 1090 1420
Mean Score 545 71

The table shows in pre-test that there were 4 students got excellent, 2
students very good and 4 students in good classification. There are 3 students of
were in the average classification and 2 students in the poor classification and 5
students in the very poor classification.

While in post-test, there were 9 students got excellent, 2 students very
good and 3 students in good classifications. There are 3 students were in the
average classification, 2 students in the poor classification and 1 student in the
very poor classification. In addition, the table 5.1 also shows that the highest
score from all of the students is 100 and classified as excellent, while the low
score is 20 and classified as very poor classification.

The students’ mean score in pretest was 54.5, it is classified as average
classification and in posttest the mean score was 71, it is classified as very good
classification. It can be said that there is improving of students’ ability after

conducting treatment.

2. The Classification and the Percentage of the Students’ Score of Pretest and
Posttest

Pretest Postest

No.  Classification
Frequency Persentage Frequency Persentage

1 Excellent 4 20% 9 45%
2 Very Good 2 10% 2 10%
3 Good 4 20% 3 15%
4 Average 3 15% 3 15%
5 Poor 2 10% 2 10%
6 Very Poor 5 25% 1 5%
Total 20 100% 20 100%

The table shows the students’ score classification in pretest and posttest.
The data above describe that there were 4 students classified as excellent, 2 very
good and 4 good classifications in pretest, there are 3 of students got average, 2 of

students got poor classification and the others got very poor classification.
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However, in posttest there were 9 students got excellent, 2 students got very good
classification, 3 students were classified good classification, 3 students were
classified as average classification, there were 2 students got poor classification
and there was 1 student in very poor classification.

The figure below shows the mean score of the students pretest was 54.5
and the mean score of posttest was 71. It means that using outdoor and indoor

study can improve the students’ vocabulary.

Figure students’ improvement in experimental class.

Eksperimental group
‘. W Pretest
B Posttest

3. Test of Significance (T-test)

Assuming that the level of significance (o) = 0.05, the only thing which is
needed; the degree of freedom (df) = 19; than the result of the t-test is presented in

the following table.

Table Probability Value of T-Test of the Students’ Achievement

Variables P-Value (a) Remarks
Posttest and pretest of Significance
) 0.00 0.05 )
experimental class Different

Based on the result of data analysis as summarized in 5.4 on pretest and
posttest of experimental Group, the researcher found that the Probability value
(0.00) is lower than the level of significance at t-table (0.05) and the degree of
freedom 19. It means that Hi1 was accepted and Ho was rejected

This means that the data of posttest as the final result gave significant
improvement. It was concluded that the use of fun English learning was able to
give greater contribution in teaching vocabulary.

4, The Students’ Interest
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The interview conducted to know the students’ interest toward the
application of fun English learning in teaching vocabulary. The data showed that
the application of fun English learning in teaching vocabulary could enhance the
interest of the eight grade students of SMP 1 Limbong academic year 2013/2014.
Most of students’ answers were positive and they are interested to join the

activities in learning process in the classroom.

Figure students’ interest towards Fun English Learning

20
15
10

5 H Fun...
o ! . . dl-l ‘.‘I L)
Sangat Menarik Biasa Tidak Sangat
Menarik saja  menarik tidak
menarik
Conclusion

The writer concludes the result of this research as follows:

1. The use of fun English learning in teaching vocabulary improved the
students’ achievement. It is proved by the mean score of the students’
posttest in experimental group is higher than pretest. It can be seen from the
students’ mean score of posttest is 71. The T- Test of the students’
vocabulary achievement in experimental group in was smaller than o (0.00
<0.05).

2.  The students are interested in learning English through the use Fun English
learning. It refers to the students’ answer in interview, they gave positive

responses.

Suggestion

The writer put forwards some suggestions and recommendations as

follows:
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1. Itis strongly suggested that teaching English especially vocabulary should
apply fun English learning and it should be continually implemented not

only in SMP 1 Limbong but also in another remote school.

2. The writer suggests to the teachers to use fun English learning as a method

in teaching English especially for vocabulary to improve the students’ skill.

3. As the future project, it should be designed modul and teaching material for
the students at remote school, especially teaching English. As consideration
that the implementing of fun English learning have given big contribution to

the students’ achievement and students’ interest.
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Abstract

This research is Effective in teaching narrative writing to the students
of the sixth semester of English students of English Study Program of
Cokroaminoto Palopo University. This research aims to find out
whether the use of POW+W=2, H=2 strategy efficacious to improve
the students’ ability in writing of the sixth semester English
department students of Cokroaminoto Palopo University. This
research used a pre-experimental design. The population of this
research was the sixth semester students of English department of
Cokroaminoto University Palopo. The sample of this research was the
sixth semester students where the total sample is 30 students. This
research used cluster random sampling technique. The research data
were collected by using instruments namely narrative text. Data on the
students’ writing skill were analyzed by using descriptive and SPSS
v.20 to find and analyzed the mean score, standar deviation and T-test.
The results of the research that there is difference between pre-test and
post-test, where the mean score of the pretest (74) is lower than the
mean score of the post-test (86.58), It means that there is a significant
improvement after treatment by using POW+WWW,W=2, H=2 as
strategy in teaching short story writing. Therefore, The T- Test of the
students’ writing in posttest was smaller than o (0.01 < 0.05), it can be
concluded that using POW+WWW,W=2, H=2 is significance
improving.

Key words: students’ writing performance, a self-regulated strategy
development.
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Abstrak

Penelitian efektif dalam pengajaran menulis naratif terhadap siswa
semester enam Program Study pendidikan bahasa Inggris Universitas
Cokroaminoto Palopo. Penelitian ini bertujuan untuk mengetahui
apakah penggunaan strategi POW, W=2, H=2 bermanfaat untuk
meningkatkan kemampuan mahasiswa bahasa Inggris pada semester
enam program studi pendidikan bahasa Inggris Cokroaminoto
Palopo. Penelitian ini menggunakan pre-experimental design.
Populasi penelitian ini adalah mahasiswa semester enam program
studi pendidikan Bahasa Inggris Cokroaminoto Palopo. Sampel
penelitian ini adalah semester enam yang berjumlah 30 orang.
Penelitian ini menggunakan cluster random sampling teknik. Data
penelitian dikumpulkan melalui instrumen yang dinamakan narrativ
teks. Data penelitian ini dianalisis menggunakan deskriptive dan
SPSS v.20 untuk mengetahui dan menganalisa mean score, standar
deviasi dan T-test. Dari penelitian ini disimpulkan bahwa ada
perbedaan antara pre-test dan post-tst, dimana mean score dari pre-
test (74) rendah dibandingkan dengan mean score post-test (86.58),
yang berarti bahwa ada peningkatan yang signifikan setelah
treatment dengan menggunakan POW, W=2, H=2 sebagai strategi
dalam pengajaran menulis cerita pendek. Oleh karena itu T-tes dari
menulis mahasiswa pada Post-test lebih kecil dari o (0.01 < 0.05),
yang dapat disimpulkan bahwa menggunakan POW+WWW,W=2,
H=2 adalah signifikan meningkat.

Kata Kunci: prestasi menulis, pengembangan strategi pengaturan-
diri

Introduction

Writing is one of English skill that has an important role, either in formal
communication or in informal communication, also writing is an instrument of
both communication and self-expression.

There is no doubt that writing is the most difficult skill for foreign
language learners to master. The difficulty lies not only in generating and
organizing ideas, but also in translating these ideas into readable text. Problems
that are not only faced by beginner writer but also by advanced writer, who often
have a lot of ideas set in their minds but are too worried to start and do not know

how to develop those ideas.
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Teaching writing to students of English as a foreign language includes
reinforcement, language development, learning style and, most importantly,
writing as a skill in its own right.

English teacher must be more creative in choosing materials and
techniques to make the writing class more interesting, exciting and enjoyable to
solve the problems above. This can be done by choosing the appropriate materials
and techniques that students like based on their level of mastery and their
background knowledge.

Teachers should make efforts in making their class more interesting with
various methods, techniques, materials and instruments in order to stimulate
language learning skills effectively. Teachers should be able to create situation
that provides opportunities and stimulate the students to be interested in writing.
the types of writing teachers ask students to do (and the techniques they use) will
depend on their age, level, learning styles and interest.

Therefore, the writer is interested in doing self-regulated strategy
development especially for WWW, W=2, H=2 strategy to help solve the problem
above and to improve the students’ narrative writing ability.

The participants of the research were the sixth semester English students
of Cokroaminoto Palopo Univeristy. In the research, the writer introduce and
teach the WWW, W=2, H=2 strategy for narrative writing in six meetings for
doing some steps in SRSD.

This research is the introduction for one of the SRSD strategy in narrative
writing, the writer plan for the next research to apply the other strategy of SRSD
such as, POW and TREE for completing the SRSD apllied.

Research Question
Does the use of the POW+W=2, H=2 Strategy improve English students’

narrative writing skill?
Objective of the Study

The objectives of this research is to find out whether the POW+W=2, H=2

strategy can improve the English students’ narrative writing skill.
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Previous Study

There were some studies that are related to the concept of the objects
which are focused with this research.

Baso (2008) who conducted a research under the title “Writing Ability
through Story Pictures at SMPN 6 Makassar (Classroom Action Research), and
found that the use of story pictures improve the students’ ability in learning
English writing. She also found that the use of story picture technique is
interesting to the students, so they are motivated to write a paragraph. This led to

the conclusion that the story pictures keep the students’ interest to study English.

Mason (2006) The present result demonstrate that, as early as second
grade, the writing performance and knowledge of young strugling writers can be
improved substantially by teaching them general and genre-specific strategies for
planning in conjuncion with the knowledge and self-regulatory procedures needed

to use these strategies effectively.

The writer found that in the previous related findings, writer prepared the
SRSD for the participants, while in this strategy using, the students will not only

write but also create the good narrative writing.
Some Pertinent Ideas

1. Definition of writing

Writing is one of the four language skills: reading, writing, listening and
speaking. Writing and speaking are productive skills. That means they involve
producing language rather than receiving it, as in listening and reading. Writing
involves communicating a message by making signs on a page. (Spratt, Alan et
al., The TKT Knowledge Course).
2. Purposes of teaching writing to second language learners

According to Harmer, the reasons for teaching writing to students of
English as a foreign language include reinforcement, language development,
learning style and, most importantly, writing as a skill in its own right, will be
explained further.
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Some students acquire languages in a purely oral/aural way, but most of us
benefit greatly from seeing the language written down. The visual demonstration
of language construction is invaluable for both our understanding of how it all fits
together and as aid to committing the new language to memory. Students often
find it useful to write sentences using new language shortly after they have studied
it.

Some students are fantastically quick at picking up language just by
looking and listening. For the rest of us, it may take a little longer. For many
learners, the time to think things through, to produce language in a slower way, is
invaluable. Writing is appropriate for such learners. It can also be a quiet
reflective activity instead of the rush and bother of interpersonal face-to-face
communication.

3. Strategies for writing

Few would deny that writing is an important skill. There are many ways to

develop writing skills. There are some strategies that will be mentioned further

that can help students to write well, both in their studies and in everyday life.

1) Use adictionary

The best way to learn how to spell a word is to find it in the dictionary.

2)  Use the writing process
Writing is a process that is used as a classroom activity incorporates the four
basic writing stages —planning, drafting (writing), revising (redrafting) and
editing — and three other stages externally imposed on students by the teacher,
namely, responding (sharing), evaluating and post-writing. Drafting

a. Responding
Responding to student writing by the teacher (or by peers) has a central role
to play in the successful implementation of process writing. Responding
intervenes between drafting and revising. It is the teacher’s quick initial
reaction to students’ drafts.

b. Revising
Revision have to do with attempts of ‘re-visioning’. They are occasions to re-

think, re-view, re-see, re-make, re-construct, and re-create the text. When
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students revise, they review their texts on the basis of the feedback given in
the responding stage. They reexamine what was written to see how
effectively they have communicated their meanings to the reader. Revising is
not merely checking for language errors (i.e. editing). It is done to improve
global content and the organization of ideas so that the writer’s intent is made
clearer to the reader

c. Editing
At this stage, students are engaged in tidying up their texts as they prepare the
final draft for evaluation by the teacher. They edit their own or their peer’s
work for grammar, spelling, punctuation, diction, sentence structure and
accuracy of supportive textual material such as quotations and examples.

d. Evaluating
Very often, teachers pleading lack of time have compressed responding,
editing and evaluating all into one. This would, in effect, deprive students of
that vital link between drafting and revision — that is, responding — which
often makes a big difference to the kind of writing that will eventually be
produced.

e. Post-writing
Post-writing constitutes any classroom activity that the teacher and students
can do with the completed pieces of writing. This includes publishing,
sharing, reading aloud, transforming texts for stage performances, or merely
displaying texts on notice-boards.

Table 2.1 Writing Checklist sample for Students

No. Things to Check in My Writing S

1. My handwriting is easy to read

| leave white spaces between my words.
My ideas are clear.

My ideas are well-organized.

My sentences go from left to right.

My sentences begin in different ways.

N g bk~ W D

My sentences build upon the ones before them.
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10.
11.

My sentences are complete.
| have used correct grammar.
| use a period at the end of each sentence.

| use a question mark at the end of each question.

12.

13.
14.
15.

| capitalize the first letter in the first word of a sentence.

I capitalize the pronoun “I”.
| use synonyms for words | write a lot.

I used the dictionary to spell words I don’t know.

4. Self-Regulated Strategy Development

Self Regulated Strategy Development (SRSD) for writing is an empirically

validated model supporting students as they compose text (Case, Harris, &

Graham, 1992) by helping them develop relevant cognitive and self-regulation

skills. Pioneered by Karen Harris and Steve Graham, SRSD for writing integrates

three areas: (a) six stages of explicit writing instruction across a variety of genres;

(b) explicit instruction, in self-regulation strategies, including goal setting,

selfmonitoring, and self-instruction; and (c) development of positive students

attitudes and self-efficacy about writing.

Four basic self-regulation components

Self-Monitoring (Self-Assessment/Self-Recording): Students self-assess
whether a behavior has occurred, and then self-records the results
Self-Instructions: Students learn strategies for planning and composing,
using mnemonic devices to help them learn the sequence or concepts
Self-Reinforcement: Students learn to give themselves verbal praise
statements or positive statements are self-reinforcing

Students use self-reinforcement statements when they meet or surpass a
performance criterion or when they struggle with skill or concept

Six Stages of Instruction

1. Develop and Activate Background Knowledge

2. Discuss It
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3. Model It
4. Memorize It
5. Support It — Guided Practice

6. Independent Performance

Population and Sample
The population of this research was the sixth semester English students of
Cokroaminoto Palopo University. There are six classes. Each class consists of

around 50 students. The total number of the whole students is 300.

This research applied purposive sampling method. Purposive sampling
signifies that we see sampling as a series of strategic choices about with whom,
where and how to do our research. 5 students from one class were drawn as

sample. The total sample is 30 students.

Instrument
In this research, the writer used the instrument to elicit data on the
variables. The English writing narrative test was writing short story. The test is

given to the sample as the pre-test and post-test.

Data Collecting Procedures

1. The pre-test given to the students before they start to use the POW + WWW,
W=2, H=2 writing strategy.

2. After finishing the pre-test the students treated by the researcher using the
POW + WWW, W=2, H=2 writing strategy in writing short story. The
students were given clear instructions, lesson and explanation in using the
strategy that will be applied.

3. The post-test given to the students after they finish the treatment of POW +
WWW, W=2, H=2 writing strategy.

Findings And Discussion

1. Scoring Classification and Percentage of the Students’ Score in Pre-Test and
Post-Test
a. Content
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Table 1. The classifications and percentage of the students’ ability based on the
content.

oo e Frequenc Percentage
No. Classifications Score Pre-Test . Pog/t-Test Pre-Test Pogt-Test
1. Excellentto Very Good  27-30 2 13 7% 43%
2. Good to Average 22-26 13 14 43% 47%
3.  Fairto Poor 17-21 10 3 33% 10%
4. Very Poor 13-16 5 0 17% 0%
Total 30 30 100%

Based on the table above, it showed that in pre-test in content aspect there
is 2 (7%) students classified excellent to very good, 13 (43%) students classified
good to average, 10 (33%) students classified fair to poor, 5 (17%) students
classified Very Poor. It means, the students’ capability in content was Good to
Average.

Meanwhile, in post-test, it showed that after giving treatment in content
aspect, some students classified 13 (43%) students classified excellent to very
good, 14 (47%) students classified good to average, 3 (10%) students classified
fair to poor, and 0 (0%) students classified very poor. It means the students’
capability in content was good to average.

b. Organization
The purpose or organizing material in writing involves coherence,
order of important, general specific, chronological order to pattern.

Table 2. The classification and percentage of the students’ ability based on the
organization.

e Frequenc Percentage
No. Classifications Score Pre-Testq Po!t-Test Pre-Test Pogt-Test
1. Excellentto Very Good  18-20 4 25 13% 83%
2. Good to Average 14-17 21 4 70% 13%
3.  Fairto Poor 10-13 5 2 17% 6%
4. Very Poor 7-9 0 0 0% 0%

Total 30 30 100%

Based on the table above, it showed that in pre-test in organization aspect
there is 4 (13%) students classified excellent to very good, 21 (70%) students
classified good to average, 5 (17%) students classified fair to poor, 0 (0%)
students classified Very Poor. It means, the students’ capability in organization

was Good to Average.
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Meanwhile, in post-test, it showed that after giving treatment in
organization aspect, some students classified 25 (83%) students classified
excellent to very good, 4 (13%) students classified good to average, 2 (6%)
students classified fair to poor, 0 (0%) students classified very poor. It means the

students’ capability in organization was excellent to very good.

c. Vocabulary
The effective use of words will always be a good result of writing in
both specific and technical writing. Vocabulary is one of the components in
writing. In expressing ideas, we always deal difficulties with vocabulary which
makes us difficult to express the idea.

Table 3. The classification and percentage of the students’ ability based on the

vocabulary.

P Frequenc Percentage
No. Classifications Score Pre-Testq Pozt-Test Pre-Test Pogt-Test
1. Excellentto Very Good  18-20 5 20 17% 67%
2. Good to Average 14-17 18 9 60% 30%
3. Fairto Poor 10-13 6 1 20% 3%
4. Very Poor 7-9 1 0 3% 0%

Total 30 30 100%

Based on the table above, it showed that in pre-test in vocabulary aspect
there is 5 (17%) students classified excellent to very good, 18 (60%) students
classified good to average, 6 (20%) students classified fair to poor, 1 (3%)
students classified Very Poor. It means, the students’ capability in organization
was Good to Average.

Meanwhile, in post-test, it showed that after giving treatment in
vocabulary aspect, some students classified 20 (67%) students classified excellent
to very good, 9 (30%) students classified good to average, 1 (3%) students
classified fair to poor, 0 (0%) students classified very poor. It means the students’
capability in vocabulary was excellent to very good.

d. Language Use
Language use in writing describes a correct language and point of
grammar itself. Language use also is the important role in writing.

Table 4. The classification and percentage of the students’ ability based on the
language use.
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e Frequenc Percentage
No. Classifications Score Pre-Testq Pogf[-Test Pre-Test Pogt-Test
1. Excellentto Very Good  22-25 2 11 7% 37%
2. Good to Average 18-21 15 17 50% 56%
3.  Fairto Poor 11-17 13 2 43% 7%
4.  Very Poor 5-10 0 0 0% 0%

Total 30 30 100%

Based on the table above, it showed that in pre-test in language use aspect
there is 2 (7%) students classified excellent to very good, 15 (50%) students
classified good to average, 13 (43%) students classified fair to poor, 0 (0%)
students classified Very Poor. It means, the students’ capability in language use
was Good to Average.

Meanwhile, in post-test, it showed that after giving treatment in language
use aspect, some students classified 11 (37%) students classified excellent to very
good, 17 (56%) students classified good to average, 2 (7%) students classified fair
to poor, 0 (0%) students classified very poor. It means the students’ capability in
language use was excellent to very good.

e. Mechanic

Writing is like any other skill, it has its mechanical components. These are
included handwriting; spelling, punctuation, and the construction of wail formed
sentence, paragraphs, and texts.

Table 5. The classification and percentage of the students’ ability based on
the mechanic.

A Frequenc Percentage
No. Classifications Score Pre-Test . Pogi-Test Pre-Test Po?t-Test
1.  Excellent to Very Good 5 1 9 3% 30%
2. Good to Average 4 20 20 67% 67%
3. Fairto Poor 3 9 1 30% 3%
4.  Very Poor 2 0 0 0% 0%
Total 30 30 100%

Based on the table above, it showed that in pre-test in mechanic aspect
there is 1 (3%) students classified excellent to very good, 20 (67%) students
classified good to average, 9 (30%) students classified fair to poor, 0 (0%)
students classified Very Poor. It means, the students’ capability in mechanic was

good to average.
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Meanwhile, in post-test, it showed that after giving treatment in language
use aspect, some students classified 9 (30%) students classified excellent to very
good, 20 (67%) students classified good to average, 1 (3%) students classified fair
to poor, 0 (0%) students classified very poor. It means the students’ capability in
mechanic was good to average.

3). Significant Difference of Students’ Score

Table 6. Paired Samples Test

Paired Differences T df Sig. (2-
Mean Std. Std. Error  95% Confidence Interval of tailed)
Deviation Mean the Difference
Lower Upper
Pretest -
-12,566 7,8726 1,4373 -15,5064 -9,6270  -8,743 29 ,001

Posttest

The table above shows that the result of t-test value is 0.001, while
significance is 0.005, from the result above, the writer found that t-test is lower
than a (0.005). This is indicated that t-est < o, therefore null hypothesis (Ho) is

rejected and alternative hypothesis (H1) is accepted.

Discussion

Based on the findings above the writer presented the discussion of the data
of some of students. This section is set to discuss the result of data analysis. The
description of the data collected through the post-test shows that the students’
narrative writing ability was improved. Students’ score after treatment better than
before treatment were given. In this research, firstly, the students’ prior
knowledge was tested with their writing. The students were given writing test to
know whether or not using of POW+W=2, H=2 strategy was effective in teaching
narrative writing at the sixth semester of English students of Cokroaminoto
Palopo. There were students that the result of their writing were less success in the
first and the second meeting. Sometimes they did not know what they want to
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write in their paper. But, after giving treatment of the result were good, most of
students were very good and good classification score.

Conclusion and Suggestion

Findings and discussion of the research reveal that there is difference
between pre-test and post-test, where the mean score of the pretest (74) is lower
than the mean score of the post-test (86.58), It means that there is a significant
improvement after treatment by using POW+WWW,W=2, H=2 as strategy in
teaching short story writing. Therefore, The T- Test of the students’ writing in
posttest was smaller than o (0.01 < 0.05), it can be concluded that using
POW+WWW,W=2, H=2 is significance effective in teaching narrative writing to
the students of the sixth semester of English students of English Study Program of
Cokroaminoto Palopo University.

The writer suggests to the lecturers to use workshop model as a method in
teaching English especially for writing to improve the students’ writing skills. For
the other researchers should convey to their students to do some creative ways to
improve their ability in writing narrative text and be confident in front of the class.
And also the writers should have more creative ideas to create a good method in

the research, therefore it can be a good reference to reader.
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Abstract

This study is aimed to improve the reading comprehension of eleventh
grade students at MAN 2 Model Makassar by using CIRC Method.
CIRC Method is chosen to practice the communication in the target
language. The research problems are: (1). Does the use of CIRC
method improve reading comprehension of the eleventh grade
students of MAN 2 Model Makassar? (2). Are the students interested
in teaching Narrative text through CIRC method of the eleventh grade
students of MAN 2 Model Makassar?. The objectives of the research
were (1) to find out whether or not the use of CIRC method can
improve reading comprehension of the eleventh grade students of
MAN 2 Model Makassar. (2) to find out the students’ interest toward
teaching Narrative text through CIRC method. The research applied
Quasi-experimental Design. The population of the research was the
Eleventh Grade students of MAN 2 Model Makassar in academic year
2013/2014. The sample was IPS 2 as Experimental Group consisting
of 33 students and IPA 2 as Control Group consisting of 37 students,
with the total sample 70 students. The researcher used Cluster
Random Sampling, two classes of the eleventh grade of MAN 2 Model
Makassar were took as the experimental class and the control class.
The experimental class taught by using CIRC Method while the
control class taught by conventional learning method. The data were
collected through reading tests namely Pre test and Post test, that were
analyzed by using SPSS 20.0 version. The result of the data showed
that there was significant difference between the students’ score who
were taught CIRC method and non CIRC method. It proven by the
mean score of the experimental group that was higher than control
group in the post test. The result of the test indicated that using CIRC
method significantly improved the students’ reading comprehension.
Then, the questionnaires were analyzed by using Likert Scale that
showed the students were interested in learning English through CIRC
Method. The findings of this study indicated that the implementation
of CIRC Method has improved the students’ reading comprehension.
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It is revealed through the students active participation, the increasing
self-confidence and their ability to practice the discussion in the
classroom. It is also revealed that the students’ achievement of the
post test with mean score 72.59 is better than the mean score of the
pre test 52.39. The questionnaire also proves that the students are
interested in learning English after the implementation of the CIRC
Method. The students’ active involvement has also improved. Due to
these results, is suggested to the teachers to use the CIRC Method not
only as an alternative for teaching reading comprehension, but also for
students to be more motivated in increasing their reading
comprehension by discussing in CIRC Method.

Key words: reading comprehension, narrative text, circ method,
interest.

Abstrak

Penelitian ini dimaksudkan untuk meningkatkan pemahaman
membaca pada siswa kelas sebelas MAN 2 Model Makassar dengan
menggunakan metode CIRC. Metode CIRC dipilih untuk latihan
komunikasi untuk mencapai sasaran bahasa. Rumusan masalah
penelitian ini adalah (1). Apakah dengan menggunakan metode CIRC
dapat meningkatkan pemahaman membaca pada siswa kelas sebelas
MAN 2 Model Makassar? (2). Apakah siswa tertarik pada pengajaran
teks naratif melalui metode CIRC pada siswa kelas sebelas MAN 2
Model Makassar?. Tujuan penelitian ini adalah (1). Untuk
mengetahui apakah penggunaan metode CIRC dapat meningkatkan
pemahan membaca pada siswa kelas sebelas MAN 2 Model Makassar.
(2). Untuk mengetahui minat siswa terhadap pengajaran teks naratif
melalui metode CIRC. Penelitian ini menggunakan metode Quasi-
experimental Design. Populasi penelitian ini adalah siswa kelas
sebelas MAN 2 Model Makassar tahun pelajaran 2013/2014. Sampel
penelitian ini adalah siswa IPS 2 sebagai kelas eksperimen yang
terdiri atas 33 siswa dan IPA 2 sebagai kelas control yang terdiri atas
37 siswa, dengan total sampel sebanyak 70 siswa. Penelitian ini
menggunakan Cluster Random Sampling. dua kelas dari kelas sebelas
MAN 2 Model Makassar, dipilih sebagai kelas eksperimen dan kelas
kontrol. Kelas eksperimen diajar dengan menggunakan metode CIRC
sementara kelas control diajar dengan menggunakan metode
konvensional. Data dikumpulkan melalui tes bacaan yaitu Pre test dan
Post test. Data dikumpulkan melalui tes bacaan yang kemudian
dianalisa dan dikalkulasikan dengan menggunakan SPSS versi 20.0.
Hasil data menunjukkan bahwa ada perbedaan yang signifikan antara
nilai siswa yang diajar dengan metode CIRC, yang dibuktikan dengan
mean score dari kelas eksperimen yang lebih tinggi dari pada kelas
kontrol pada tes post test. Selain itu hasil uji signifikan menunjukkan
bahwa penggunaan metode CIRC dapat meningkatkan pemahaman
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membaca siswa. Kemudian Angket dianalisa dengan menggunakan
Likert Scale yang menunjukkan bahwa siswa tertarik dalam belajar
bahasa inggris melalui metode CIRC. Hasil dari penelitian ini
menunjukkan bahwa implementasi dari metode CIRC adalah
meningkatnya pemahaman membaca siswa dan minat siswa terhadap
metode tersebut, yang ditunjukkan melalui keaktifan partisipasi siswa
dalam belajar, percaya diri, dan kemampuan mereka dalam
berdiskusi, juga dibuktikan pada prestasi siswa dalam tes kedua yaitu
post test dengan nilai mean score 72.59 lebih baik dari nilai tes
pertama yaitu pre test 52.39. dari Angket juga dibuktikan bahwa
siswa tertarik dalam belajar bahasa inggris setelah dilakukan
pengajaran melalui metode CIRC vyang ditunjukkan dengan
meningkatnya keterlibatan siswa dalam proses belajar mengajar.
Dari hasil ini, disarankan kepada guru untuk menggunakan metode
CIRC yang bukan hanya sebagai salah satu alternatif pengajaran
reading comprehension tapi juga bagi siswa agar termotivasi dalam
meningkatkan pemahaman membaca melalui metode CIRC.

Kata kunci: pemahaman membaca, teks naratif, metode komposisi
terpadu membaca dan menulis secara koperatif-
kelompok, minat

Introduction

Reading is an essential skill that affects academic achievement in all areas,
as a basic skill that needs to be owned by everyone, many educators consider
reading as a cornerstone for success in school and throughout life. It is particular
importance in people’s life that becomes an important activity in any language
class, not only an activity to search for information and pleasurable activity, but
also as a consolidating and extending one’s knowledge of the language.
According to Israel (2007:3) the behaviors that good reader use help them to
construct meaning while reading make evaluations of text, and make connections
with prior knowledge and experiences. Harmer (1991:190) states that reading is
an exercise dominated by the eyes and the brain. The eyes receive messages and
the brain then has to work out the significance of these messages.

While, comprehension is the main purpose of reading. Read does not only
mean to interpret the script but also to understand the message of the script. The
RAND Reading Study Group, (2002:11) states that comprehension is “the process
of simultaneously extracting and constructing meaning through interaction and

involvement with written language”.
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Based on the definition above, it can be said that comprehension is a
process in which readers construct meaning by interacting with text through the
combination of prior knowledge and previous experience, information in the text,
and the stance the reader takes in relationship to the text.

In MAN 2 Model Makassar, narrative text did at the first semester. The
researcher decided to choose narrative text in this study because it is one popular
and common form of reading. Narrative texts can be used to improve students’
motivation in reading, while one purpose of narrative text is to entertain, Besides
it contain morals and themes. Therefore, it can be used to teach moral lessons. As
Alderson (2000: 63-65) explains, what causes difficulty in texts is the way the text
is written; its styles or features that make one text different from another.
Furthermore, narrative is one of the text that can be used in teaching reading, it is
useful for the teacher to achieves the instructional goals of teaching learning
process because is necessary in order to help students succeed in their English
reading.

Narrative text can be used to improve students’ reading ability. Students
are excited to know what will happen next. According to Bruder and Henderson
(1998) explain, the ability to read can be affected by some factors, such as
linguistic aspect, prior knowledge, and reading technique.

Interest occurs when people are interested in something as it is compatible
with their needs or because they feel that what they learn is important for them. In
other words, if students are interested in learning English they will study it easily
and seriously. By this way, their abilities will be likely to increase. Interest also
influences the process of learning result. Hidi and Dawey (2007) in Nadirah
(2012:36) explained that interest is one of the primary factors that will determine
that whether or not reading will occur at all and how long it will persist is the
level of interest.

Good teaching method is also still rare among the teachers. Learning and
teaching method can be considered to be a good method if it is systematic
procedure created by teacher that is based on the teachers’ learning and teaching

experience. In this case, the method is applicable, enjoyable and the most
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important is that the method determines the teacher and the students’ roles in class
properly.

Using appropriate method in teaching process, the teacher can make the
students active because it is one of the elements or factors that should be
considered by the teacher to increase the students’ outcome or to make them
successful in their English.

CIRC is a cooperative method that introduces the latest techniques of
practical training curriculum on teaching reading. Cooperative Integrated Reading
and Composition (CIRC) is a comprehensive program for teaching reading and
writing/language arts. It has three principle elements: story-related activities,
direct instruction in reading comprehension, and integrated language arts/writing.
Program developers include Robert Slavin, Robert Stevens, Nancy Madden, and
Anna Marie Farnish.

Cooperative integrated reading and composition (CIRC) technique is one
of the learning techniques based on cooperation, is designed to develop reading,
writing and other language skills in the upper grades of primary education. CIRC
technique presents a structure that increases not only opportunities for direct
teaching in reading and writing but also applicability of composition writing
techniques (A¢ikgoz, 1992; Yaman, 1999).

In CIRC students are taught in reading groups and then return to mixed
ability teams to work on a series of cognitively engaging activities, including
partner reading, making predictions, identification of characters, settings, problem
and problem solutions, summarization, vocabulary, reading comprehension

exercises, and story-related writing.

Methodology

The researcher had gathered data and information about the students’
difficulties faced by the students in reading by implementing Cooperative
Integrated Reading and Composition (CIRC) method. The researcher applied
quasi-experimental design, with nonequivalent control group design. In this

research, the researcher used cluster random sampling, two classes randomly to
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represent the experimental and control group. The total number of sample was 70
students.

The researcher used pre test score as a guidance to group the students
heterogeneously during the treatment. After giving pre test and knowing the
students proficiency and prior knowledge in reading comprehension, the
researcher gave them treatment in reading narrative text by implementing
Cooperative Integrated Reading and Composition (CIRC) method. The steps
activities of implementing the method in experimental group were drawn as
follows:

This step, the researcher began from pre-reading activity, while-reading
activity, and post-reading activity. Pre-reading activity is the activity of students
and teacher prepare them for the task and make them familiar with the topic. The
researcher did while-reading activity where the teacher gave clearly explanation
about the material, grammatical feature, and generic structure of narrative text.
After that, the students asked to do the reading tasks in groups, each group that
consists of four or five students. The last step is post-reading activity. In this
activity the students must present the report of group work in front of class. Then
the researcher gave conclusion and test (distributing students’ worksheets).

a. Before reading

1. Learning process was started by greeting, asked students to pray together,
checking students’ attendance and then the teacher gave some questions.

2. Teacher (Researcher) explained the objectives of learning.

3. Teacher introduces CIRC method and explain about narrative text.

4. Teacher asked the students some questions to motivated them to guess the

story talking about.

Teacher enlightens students to predict the main content of the story.

During reading (applying CIRC method)

Forming groups. Teacher formed groups of heterogeneous students.

A

Teacher displayed a narrative video which related to reading material that will
be taught and learnt for the students.

3. Teacher distributed the script of reading materials.
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Teacher asked the students from each group to read the text, or story with
peer group.

Presentation. Retelling story about the sequences and other important parts of
the story in written forms, then each group presented their findings or report.
Responses. Where students have to provide feedback from the discussions
that have been read by other groups, their responses were in oral or written
(composition) form.

Making conclusion. The students were summarized the story.

After reading

teacher asked the students to give their comments related to reading material.
teacher gave a summary explanation in comprehending the reading material.
Closing. After all the process had finished, the teacher evaluated students by
giving a test.

Feedback (Learning Log).

The last, the teacher gave suggestions to the students to study hard. Then, the

teacher say salam to closed the meeting.

Findings and Discussion

1.

Students’ reading comprehension achievement in pre test and post test.
Table 1. Frequency and Percentage of Students’ Pre test of experimental and

Control Group

e L Range of Experimental Group Control Group

Classification score 5 % = %

Excellent 96 — 100 0 0 0 0

Very Good 86 — 95 0 0 0 0
Good 76 -85 2 6.06 1 2.70
Fairly Good 66 — 75 7 21.21 4 10.82
Fair 56 — 65 3 9.09 15 40.54
Poor 36 - 55 19 57.58 14 37.84
Very Poor 0- 35 2 6.06 3 8.10
Total 33 100 37 100

Table 1 reveals that before giving the treatment most of the students’

pretest results for experimental group was in poor classification. The aggregate

percentage of experimental group, categorized as low achiever was 100 percent
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(33 students) indicated that, 19 students (57.58 percent) were in poor
classification, 2 students (6.06 percent) were in very poor classification, 3 students
(9.09) were in fair classification, 7 students (21.21 percent) was in fairly good
classification, and only 2 students (6.06) were in good classification and there was
no student in very good and excellent classification.

In control group, table 1 indicates that most of the students were in fair
classification where the percentage of pretest in control group categorized as good
achiever were 15 students (40.54 percent) in fair classification, 14 students (37.84
percent) were in poor classification, 3 students (8.10 percent) were in very poor
classification, 4 students (10.82 percent) in fairly good classification, and 1
student (2.70 percent) was classified as good classification, and in control group
there were no students in two classifications very good and excellent. Based on
aggregate percentage both experimental and control group showed that low
achievers were bigger than high achievers. Both of them are dominantly in fair
and poor classification.

Table 2. Frequency and Percentage of Students’ Post test of Experimental
Group and Control Group

o Range of Experimental Group Control Group
Classification

score F % F %

Excellent 96 — 100 0 0 0 0

Very Good 86 — 95 3 9.09 0 0
Good 76 — 85 12 36.36 3 8.10
Fairly Good 66 — 75 12 36.36 19 51.35
Fair 56 — 65 3 9.09 11 29.73
Poor 36 — 55 3 9.09 2 5.41
Very Poor 0-35 0 0 2 541
Total 33 100 37 100

Table 2 illustrates that most of the students in experimental group after
the treatment were in categorized in good and fairly good classification, while in
control group were in fairly good classification. Where the percentage of post test
in experimental group categorized as good achiever was 3 students (9.09 percent)
in very good classification, 12 students (36.36 percent) in good classification, 12
students (36.36 percent) were in fairly good classification, 3 students (9.09
percent) in fair classification and only 3 students (9.09 percent) were classified as
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poor classification, and none of them were in very poor classification. While in
control group based on aggregate percentage shows that, the students’ score tend
to spread evenly in fairly good, fair, poor and very poor. Where only 3 students
were categorized in good classification (8.10 percent), 19 students belong to fairly
good classification (51.35 percent), 11 students were categorized as fair
classification (29.73 percent), 2 students in poor classification (5.41 percent) and
2 students in very poor classification (5.41 percent), and none of them were
categorized in very good and excellent classification.

Table 3. The Mean Score and the Standard Deviation of Students’ Pretest of

experimental and control group.

Group N Mean Standard Deviation
Experimental Group 33 52.39 14.195
Control Group 37 54.21 11.617

Table 3 shows that the mean score of students’ pretest of experimental
group is 52.39 and control group is 54.21. Based on the table 3 shown above, it
was concluded that the students mean score of experimental group was
statistically same with control group. Gay (2006: 124) states that the difference
between close score is essentially the same to the students mean score between
experimental and control group was relatively the same when the variables have
equal intervals. Those experimental and control group had the same or relatively
the same baseline knowledge in reading comprehension before the treatment.

Table 4. The t- test of the Students’ Pretest of experimental and Control

Group.
Experimental & Control Group N Alpha (a)  Probability Value
Pretest of experimental and 70 0.05 .558

control group

The hypotheses were tested by using inferential analysis. In this case, the
researcher used t-test (testing of significance) of independent samples tests (t-test

for Equality of Means), that is, a test to know the significance of difference
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between the result of students’ mean scores in all mean score of pre test and post
test.

Based on the statistics test of pretest in probability value (significant 2-
tailed), probability value is higher than alpha (0.558 > 0.05). It means that there is
no a statistically significant difference between the average scores of the students
of experimental and control group in pre test. In other words, the students’ reading
comprehension achievement of both groups before conducting the treatments were
almost the same.

Table 5. The Mean Score and the Standard Deviation of Students’ Post test of

experimental and control group.

Group Mean Standard Deviation
Experimental Group 72.59 10.628
Control Group 64.93 10.501

Table 5 shows that the mean score of students’ post test of experimental
group was 72.59 and control group was 64.93. The mean score of experimental
group was higher than control group (72.59 > 64.93) and the standard deviation
for experimental group was 10.628 and control group was 10.501.

It shows that after the treatment, the result of experimental group on the mean
score is higher than the control group. It proves that the treatment with CIRC
method gives more improvement to students’ reading comprehension achievement
than treatment with non CIRC method.

Table 6. The t-test of the Students’ Post test of experimental and Control

Group

Experimental & Control Group N Alpha (o) Probability Value

Post test of experimental and 70 0.05 .003

control group

Table 6 indicates that the statistical hypothesis is based on statistics test
in probability value (significant 2-tailed). The probability value was lower than
alpha (.003 < 0.05). It means that H; was accepted and Ho was rejected. Because

of that condition, the treatment was conducted to both groups. It was concluded
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that after giving the treatment to the both groups, using CIRC method in
experimental group and non CIRC method in control group, the students’ reading
comprehension achievement of both groups were significantly different.

From the description of the students’ reading comprehension
achievement in the pre test and post test result as shown in table 1 to 6 above, it
also described in the following table of the students’ improvement on their
reading comprehension of experimental group and control group.

2. The students’ interest in learning reading.

Based on the data analysis the researcher found that the students’ interest
in learning reading narrative text of the eleventh year students of MAN 2 Model
Makassar by using CIRC method was positive. After analyzing the score, it was
found that the mean score was 80.82 with standard deviation 8.826. This is
classified as High Interest.

The data of students’ interest toward the application of CIRC method in

teaching reading comprehension also was described in the following figure.

20 1

15 A

10 1 mCIRC...

‘. -. -.

Very high High Moderate Low Very low

This classification indicated that using CIRC method in teaching reading
narrative text can motivated the students, so this method was very effective in
improving the reading comprehension achievement of the students and enhancing

the students interest in learning English, especially in reading narrative text.
Conclusion

Based on the research findings and discussion in the previous chapter, the

researcher concludes:
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The use of CIRC method in teaching Narrative text has significant effect
on students’ reading comprehension in eleventh grade student of MAN 2 Model
Makassar. It can be seen from the students’ mean score of post test was 72.59 for
experimental group, while control group was 64.93, The final score of probability
value (significant 2 tailed) in reading comprehension was lower than alpha (.003 <
0.05). In other words, Hy was accepted and Ho was rejected. It can be concluded
that, CIRC method was gave improvement on students’ reading comprehension, it
can be proved by analyzing the students’ pre test and post test in experimental
group. The students mean score after treatment by using CIRC method was 72.59
and the standard deviation was 10.628. The improvement rate of the experimental
group was significantly higher than of the control group.

The students of eleventh grade students of MAN 2 Model Makassar were
interested in learning reading narrative text through CIRC method. The mean

score of students’ interest was (80.82). It was classified as high interest.

Suggestions
Based on the conclusions above, the researcher put forwards some
suggestions and recommendations as follows:

1. The teachers are recommended to apply CIRC method as one of
alternative method to be successfully improving the students’ reading
comprehension the teacher should be creative and innovative in creating
the teaching materials and the activities in using this kind of teaching
method. Moreover, CIRC contains many activities which vary in type in
each steps. Every activity needs sufficient time allocation to gain the goal.

2. The English teacher should be a good facilitator in order to the students
can comprehend about the material well and the students easier in
identifying and explaining the topic of the story.
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